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INTERNATIONAL RESEARCH
2013-2015

THE CHILD'S VISION ON THE WORLD IN THE MIRROR
OF CHILDREN'S CULTURE

Interpretation and understanding the first years of human life, early childhood and childhood
have undergone paradigmatic changes in the last few years. The latest national and
international researches emphasize childhood as a key factor in the course of life of the
individual. Developing and educating children is crucial for the progress of a nation and the
development of the economy, since only happy, well-balanced, talented children are able to
build a prospering and sustainable society. In case the investment in children and families
happens in a bright way, the next generation will surely pay it back. Looking at our children
from a wide perspective we can say that they are the citizens, workers, parents of tomorrow,
the founders of the society of the future and the basis of the development of the economy.
Intelligent investment is a kind of key in establishing a happy life, so there is an unlimited
chance and extreme responsibility on our shoulders, since early years last forever. It is
therefore vitally important that student teachers have very high quality initial teacher
education, supported by well-educated and knowledgeable lecturers and pedagogues. It is also
important that qualified teachers and other adults working with our youngest children have
access to, and opportunities for continual professional development throughout their career.
Having highly qualified teachers for young children is vital as the early years are such an
important stage of children’s development and pave the way for all future learning.

Children’s culture is always dual, that is the cultural environment in which the children
live intertwines with the culture that they create around themselves. To understand this dual
culture it i1s fundamental to understand and accept the world created by children and then to
comprehend the content communicated by the world of the adults. The research is based upon

this approach.



On the one hand, we intend to explore and analyse the channels communicating culture
for children and the world vision that is depicted through these. On the other hand, we are to
investigate how children view the world through this culture and these channels. The major
question is whether the children’s culture offered by the society intercept or is in harmony
with the children’s world vision. The major problems addressed by the research of the dual
nature of children’s culture focus on the cultural environment in which children live and the
culture created by children.

This international research is an outstandingly rare and a cutting edge international
examination facilitating the understanding and acceptance of the world created by children for
teachers, parents and for the training professionals. Besides this, the results may also cast light
on the adult world communicated by the channels studied. By means of investigating and
presenting the world vision constructed by children and the values communicated to children
through different channels, this international research will provide educational sciences with
loads of new information and data whereas it will also modify and/or complement the content
of nursery school teacher and early childhood educator trainings as well as the innovation of
early childhood educational facilities.

I would like to express my very special thanks to my colleagues, Réka Zsamboki and
Laszl6 Katona for their excellent work and professional assistance during the project. My

sincere and heartfelt thanks also go to the participants of this international research.

Laszlo Varga, PhD

Research Co-ordinator

University of West Hungary
Benedek Elek Faculty of Pedagogy
Sopron, Hungary
www.bpk.nyme.hu
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LASZLO VARGA' — REKA ZSAMBOKI KISSNE>

CHILDREN'S VISION ON THE WORLD IN THE MIRROR OF
CHILDREN'S CULTURE

translation by LASZLO KATONA®

Rationale of the research

A child’s healthy development is a crucial factor in the growth of a nation and for the
improvement of the nation’s economy in view of the fact that a prospering and long
sustainable society can only be maintained if ‘its’ children are well-balanced and armed with
appropriate skills. Smart investment into the upcoming generation always pays off. The
failure to ensure the necessities for the construction of a healthy and productive life might put
our future and security at jeopardy. Early years teachers and educators are supported by a
numerous amount of data based on scientific research into the early years of child
development so as to be able to exploit all the possibilities of building up a firm, well-
balanced society the most efficiently (Bruer, 1999).

It is indeed crucial that early childhood experts be required to understand the subtleties
and significance of the developmental processes of the early years and the effects that
childhood and early childhood development have on adult life and on every walk of life.
Educators must show a proper command of scientific knowledge, or that of the factors
defining early childhood development and improvement, and that of the connections between
early childhood brain development and human development while they should also be
familiar with the state of the art findings of neuroscience on the early years brain development
(Sousa, 2011).

The quality of our lives depends on the relationship that we develop between us and the
surrounding environment. Therefore, emotional intelligence issues are to be addressed in early
childhood education as well. The establishment of proper social competencies and cognitive
skills take place in early childhood, however, emotional intelligence is still an important

factor to be detailed (Goleman, 1997).

! University of West Hungary Benedek Elek Faculty of Pedagogy, Sopron, Hungary
* University of West Hungary Benedek Elek Faculty of Pedagogy, Sopron, Hungary
? University of West Hungary Benedek Elek Faculty of Pedagogy, Sopron, Hungary
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In the research paper the discussion will point to the connections between emotions, love,
early childhood and to the effects of early years’ stress on adult life. It also offers insight into
an educational theory, i.e. constructivism, which has absolutely different views on learning
theories from its predecessors. The significance of constructivism in early years lies in the fact
that all early years teachers should be aware of the learning mechanism that enables children
to construct ‘themselves’ and their system of knowledge. They are also advised to have an
insight into the nature and process of early childhood development and learning and to
understand the neural, emotional and social backgrounds of the learning processes
(Charlesworth, 2013). As childhood is the age of experience when the capability to act is
high, and it is also the age of the establishment of competencies, the understanding of early
childhood learning is a fundamental factor. Early years teachers are supposed to help children
in this most sensitive period of their lives to construct ‘themselves’ and to be able to see the

world with their own eyes.

Learning theories in constructivism

At the end of the 20" century a new theory of knowledge was introduced, namely
constructivism, the educational paradigm of which suggests that education should focus on
the child as a learner and the child’s world inside. The founder of this educational philosophy
was a Swiss psychologist, Jean Piaget who claimed that recognition is the internationalisation
of the real world outside by experience, and that knowledge is a system responding to and
interacting with the environment as a result of active experience. Piaget (1970) suggests that
knowledge is the outcome of the constructive function of the brain. It is the interaction
between the inner world that is the cognitive system and the external world that is the
experience.

Piaget’s apprentice Seymour Papert further elaborated the idea of constructivism (Papert,
1988) by suggesting that children should build up their own cognitive structures and that
learning should happen without teaching. Papert claims that children’s motivation to learn and
experience is mostly natural, they are intrinsically interested in their environment and the
continuous observation of their surrounding environment is one of their major characteristics.
The underlying unnoticed learning or recognition is exploratory and sensory dominated and
often non-verbal, and controlled by the children themselves. This suggests that the construing,
creating and structuring mind of a child becomes the centre of attention instead of the

cognitive processes. Learning takes place in the active, cognitive mind and it is being built on
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the already existing knowledge and on the continually expanding brain structures which are
defined by literature as a mental map or world model (Cséfalvay, 1990). The freshly
constructed knowledge, experience, skill will build into the structure created by the child
consequently it becomes an internal part of the child with some personal hints and quality.
Knowledge is thus not created by the teacher, who only facilitates the young children to
construct their own structures, or at least they create the optimal environment to ensure the
effective internal construction. This paradigm claims that teachers have a major role in
exploring the prior knowledge (Nahalka, 2002) of children and in providing a supportive
learning environment. Considering the role of teachers or educators in the constructivist
theory one might come to Maria Montessori’s motto, i.e. “Help me to do alone.” (Montessori,
1936). The regular and traditional teaching-learning paradigm is considered to be cheaper,
more elaborated, more sustainable, the knowledge is more easily gained. On the other hand,
the constructivist learning-teaching paradigm is more expensive, it requires more preparation
on behalf of the teacher, knowledge is sometimes delayed to form, moreover, this learning

theory is not fully elaborated in a broader sense.

Early childhood brain development

An earlier (P1€h, 2003) scientific concept implied that the development of human brain was
linear. Today it is known that there are sensitive periods during the development of the brain,
and the most important period of all is the early childhood. When a child is born, the whole
set of nerve cells is present in the brain, which means a set of 100 milliard nerve cells. The
mess of the newborn’s brain is only a quarter of the mess of an adult’s brain, and at birth the
networking starts and the nervous system begins to form. The fact that at birth a nerve cell has
got 2500 connections (synapses) and then by the end of age 2 the same cell has 15000
connections clearly demonstrates how fast this growth is (Shore, 1997). The synaptic system
shows extreme development in the first two years. According to neuroscientists (Adam, 2004)
the building up of the cerebral structure and network is principally stimulated by love, and
stimulating environment and the experience. The cell delivering stimuli at the same time
develops branched projections (dendrites, the magical trees of the mind) towards one another
(Diamond and Hopson, 1999), so the network is continually forming. Each time the
information runs through the nerve cell, the electrochemical effects strengthen the
connections between the neurons, so the network grows. This is a very significant reason

supporting the idea that a child needs an environment rich in stimuli and constant attention

11



and care. The non-used or superfluous synapses will keep demolishing after the third year
during the stabilisation of the network system. The overall build-up of the cerebral structure is
a long process which starts before birth and goes on until becoming biologically adult. It is
now known that the first three years mean the most important period to establish the neural
connections, this is the time when 700 new connections are established in one second®.

Kluge (2003) suggests that early years teachers and educators should understand the
responsibilities of their job, as the development of cerebral structure plays a firm but fragile at
the same time role in the formation of future skills and behaviour patterns. The brains build
up hierarchically from bottom to top, and by time more and more complex cerebral structures,
and networks are built up on simpler networks and skills. Loving care, adequate feeding and
the experiences mutually form the developing brain’s network system. Children often make
an effort to establish connections with the adults around, who cannot avoid responding to
them especially in the early years. It is important to re-emphasize the fact that the cognitive,
emotional and social skills of a child are in inextricable relation to one another, and this way
both our bodily and spiritual health are connected to each other throughout our whole life, and
we cannot develop any of those separately in isolation. Unfortunately, as time passes by
cerebral plasticity and the ability to change our behaviour constantly decrease. The brain is
remarkably adaptive during its overall lifespan; however, if done in the right time, its forming
can be more effective and efficient for the individual and thus for the society as well (Hamori,

2005).

Children’s vision and children’s culture

The idea of children’s vision is a specific question of children’s thinking addressing the
different explanatory principles of world phenomena and their causes according to Piaget
(1970). Children aged 3-7 years have a unique vision on the world, which is influenced by
their own desires, judgments, fantasies, and others’ opinion, while the culture transmitted by
the close and further environment around the children is in interaction with the formation of
their vision on the world.

This process will lead to the fact that the below specified factors of vision will be
detectable in the children’s culture as well (Ranschburg, 2014)

Magical thinking (desire driven thinking) which is accompanied by the omnipotence

which is the feeling of being almighty.

* http://developingchild.harvard.edu/
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Egocentric thinking (self-centred thinking) which means that all the events are related
and compared/contrasted with the children themselves.

Animism in thinking refers to the idea that everything comes to be alive in a child’s
thoughts and that objects will have desires and emotions as well.

Artificilasim in children’s thinking claims that everything was created by a human being
who also operates everything.

Finalism in children’s thinking implies the idea that all children have specific goals and
aims that they try to achieve.

Childhood realism may involve the intermingling of dreams with reality, which in some
cases might manifest in lies which are not intentional lies, only fantasies that the child desires
to experience.

According to Piaget (1970) the afore described traits will necessarily come to surface to a
certain level in every child’s case. He also claims that children’s thinking develops
spontaneously according to intrinsic laws and the environment (the adults) will not affect this

development.

The research

This research was carried out in 2014 with subjects of 97 parents, 94 kindergarten teacher,
and 107 full time kindergarten teacher trainees (BA) of the Benedek Elek Faculty of
Pedagogy of the University of West Hungary. In our research we explored the characteristics
of cultural environment in which children grow up. Our research posed and aimed to answer
questions of epistemological origin, which promoted the understanding of the way parents,
kindergarten teachers and trainees addressed in this research think about the idea of children’s
culture, its content and elements, about the role of cultural media in transmitting values. The
research also casts light on the leisure time and cultural activities that families of the research

are engaged in.
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The sample

The subjects of this research are summarised in the below chart.

SUBJECTS NUMBER GENDER AVERAGE AGE
Kindergarten teacher 94 Female 45
Kindergarten teacher trainee (BA) | 107 Female 20,5
Parents 97 Female (91) 35
Male (6)

Methods of the research

The questionnaire

The research was carried out by a complex, written questionnaire. The questionnaire was
comprised of three question clusters. The first cluster aimed at collecting data and background
information of the research subjects (gender, age, location) so as to offer a demographic
overview of the research. The second cluster explored the subjects’ personal views and
thoughts on children and children’s culture by using the method of word association test. The
third cluster investigated the subjects’ cultural activities and their opinion about cultural
activities that they found important for children. The questions posed attempted to explore the
subjects’ opinion about the role of cultural media’ in transmitting values. This paper focuses

on the second cluster and the third cluster (questions III/IV and VI/VII).

Second Cluster — the word association test

The word association test is a research method in psycholinguistics. It is most often used to
map the lexical access processes and the representations of meaning. By the help of this
method the mental image of the subjects on various concepts can be properly explored,
moreover, the mental lexicon can also be mapped this way. This test also offers some insight
into the structure and content of the subjects’ vocabulary. (Gdsy, 2005)

Word association tests open doors to the world of thoughts of the subjects by allowing
others to map the mental images (cf. Gosy-Kovacs, 2001). Just as we have unique personality,
each individual possesses a structurally different, unique mental lexicon, however, there are
some retrieval words that will activate words in the same semantic field. For example for the

retrieval word “knife”, our mental lexicon will most often activate words such as “spoon”,

> On the basis of our pilot research we found it necessary to label what these cultural media are in advance in the
questionnaire: children’s programmes on TV, theatre, puppetry, the Internet, PC programmes for children,
kindergarten, family
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“fork”, or even “scissors”. On the other hand, some individual activations may occur, which
represent individual emotions, attitudes, or cultural, geographical, literary, political, historical,
musical etc. realias. (Lengyel, 2008) This may mean that word association tests also depicts
the individuals’ attitude towards the given objects/concept represented by the retrieval word.
This is one of the major reasons why word association can be a research method of
investigations into the personality and attitudes, and not simple a tool for linguistic research.

The analysis of the mental words collected can be carried out quantitatively and
qualitatively at the same time. In the course of the quantitative analysis the number of mental
words and numeric aspects are considered, while the qualitative analysis focuses on the
linguistic characteristics of the mental words (structure, phonetics, semantics, morphology).
The relationships and connection amongst the mental words might also carry significant
pieces of information, this might also be important to be investigated (phonetic, semantic or
structural association strategy). (Gosy, 2005)

For the present research the method of free word association test was applied. The task of
the research subjects was to write down the first 5 words that occurred to them at the very
moment they saw the retrieval word. Two words were given separately, namely CHILD and
CHILDREN’S CULTURE. This time no response time was recorded and the word
categorization was not completed, as for the present research semantics was the only
significant factor for analysis and comparison.

Mental words can be further classified into individual responses and non-individual
responses. Mental words that are only mentioned once are considered to be individual. These
are usually of personal origin and they may stand for some realia. The non-individual
responses can be grouped and they represent the scheme or image that the subjects more

probably have on the retrieval word.

The third cluster

This cluster includes question III, IV, V, VI, VII and here the focus was to find what cultural
activities the subjects tended to choose, however, it was an underlying aim to map what the
subjects thought of the cultural activities preferred by children. Definitions on cultures can
basically be classified according to two categories. The first category approaches culture as a
system of symbols used by the individuals to interpret the world around them and through
which they can get in touch. ® The other approach claims that culture is strongly bonded to

exact activities in the course of which an artistic and aesthetic value and artefact is produced.

6 values, norm, beliefs, societal rules, language, modes of speech, behaviour norm, objects with symbolic meaning
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(Eliot, 2003; Wessely, 2003) This latter suggests that fine and performing arts represent
culture. From a societal perspective an activity is considered to be cultural during which any
kind of artistic product is received or consumed. For data analysis this paper considers the
activity based concept to be relevant and applicable. This category is, however, further
divided according to the nature of the activity; therefore subcategories can be labelled such as
high/elite culture or everyday/mass/popular, art, academic, religious/traditional or modern
culture. From the above list the traditional and modern branches will be used during analysis,
as the data collected convey no information on what sort of artistic product was consumed
while the expression “traditional” and “modern” are more neutral in terms of value
orientation.

Children’s culture comprises the material, objective, spiritual values (phenomena,
institutions, spaces and communicational mechanisms etc.) of human culture which are
interesting for the children, or are made for them, or organised for them, or even organised
and arranged by the children for themselves. These are in any case activated by the children to
serve their interests, development or their own daily joy. (Bus, 2013)

Play is a principal element in children’s culture, although from a traditional point of view
play is closely arts related, implying that arts are an integral part of children’s culture, mostly
those pieces of arts and communicational forms which address the children themselves
(singing, music and dance, children’s drawings, visual artefacts, object artefacts, literature for
children, or literature adapted for children, drama, dramatic folk traditions, theatre and
puppetry performances, photo, film, TV, interactive computers and the Internet). (Bts, 2013).

Question VI and VII focused on various ICTs as cultural activities, and their effects on
our views on child development and learning, while attempted to find the role of ICT in the

tradition transmission and re-creation.
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Results

Results of the word association test

In this section of the research the following data were collected:

CHILD Mental words | Individual responses | Non-individual responses
(pes) (pes) (pes)
Kindergarten teacher 472 121 351
Kindergarten teacher (BA) | 596 121 475
Parent 488 136 352
Total 1556 380 1176
CHILDREN’S CULTURE | Mental words | Individual responses | Non-individual responses
(pes) (pes) (pes)
Kindergarten teacher 476 141 335
Kindergarten teacher (BA) | 505 152 353
Parent 480 136 344
Total 1461 431 1030

The first 5 most frequent response by the kindergarten teachers:

CHILD - responses by kindergarten teachers
Rank Total | Mental word
1. 53 love
2. 47 play/toy
3. 16 tale
16 happiness
4. 12 care
5. 11 security
11 family
11 cheerfulness

17




CHILDREN’S CULTURE - responses by kindergarten teachers
Rank Total Mental word
1. 46 tale
2. 23 puppet theatre
23 poem
17 music
4. 16 play/toy
16 dance
5. 15 theatre

The first 5 most frequent response by parents:

CHILD - responses by parents

Rank Total Mental word
1. 49 love

2 36 play/toy

3. 19 responsibility
4 18 happiness

5 17 joy

CHILDREN’S CULTURE - responses by parents

Rank Total Mental word
1. 42 tale
2 29 puppet theatre
3. 28 music
4 18 play/toy

18 theatre

18 dance
5. 12 music

12 cinema

The first 5 most frequent response by the kindergarten teacher trainees:

CHILD - responses by kindergarten teacher trainees
Rank Total Mental word
1. 56 play/toy
2 45 love
3. 23 cheerfulness
4 18 kindergarten
18 joy
5. 16 happiness

18



CHILDREN’S CULTURE - responses by kindergarten teacher
trainees
Rank Total Mental word
1. 32 tale
2 31 puppet theatre
3. 17 drinking
4. 14 dance
5 13 poems
13 music

Results of the third cluster

Based on the answers given to QUESTION III (preferred cultural activities) 12 categories
can be differentiated. Out of these 9 categories were present (with slight differences in rate) in
all three groups (teachers, parents and trainees) .

Based on our research principles set above out of these 12 categories going to theatre,
reading, classical music, popular music, going to museums and going to exhibitions were
considered to be traditional cultural activities, while going to the cinema, dance, popular
music, creative activity, self-education and the Internet were labelled as modern cultural
activities®.

Besides the afore detailed activities there are some free time activities in the course of
which there is no reception of artefacts, although together with some other cultural activities
they play an important role in our lifestyle as recreational activities. Such activities are doing
sports, going to sports events, do-it-yourself, trekking (Dudas and Hunyadi, 2005). This is the
reason why outing as a sports activity was separated from the other activities throughout the

analysis.

Kindergarten teacher trainees
Chart 1 demonstrates the activities that the kindergarten teacher trainees prefer. The most
preferred activity is going to theatre (78%), dancing and listening to music (67%) and reading

(62%). These are followed by listening to classical music (43%), going to cinema (42 %) and

"These nine categories are: going to the theatre, reading, listening to classical music, listening to popular music, dancing,
going to the cinema, creative activities, going to museums and going to exhibitions. The three remaining categories (self-
education, the Internet, outing-sport) are not present by all three groups of subjects interviewed.

8 According to the research conducted by Csepeli Gyorgy (2010) individual routines of using the Internet are related to the
cultural habits, therefore, we considered the Internet as modern cultural activity. 70 % of the mass culture uses the Internet,
86 % of the culturally rich layers. In high culture 45 % of people do not use the Internet.
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the creative activities (35%). Going to museum sand to exhibitions are less frequently

mentioned (27%), the same refers to programmes of popular music (15%).

MUSEUM 10%
Popular MUSIC 15%
EXhibition 17%
Creative activity 35%

Cinema 42%

Classical music 43%

Reading 62%

Dancing, music 67%

Theatre 78%

0% 20% 40% 60% 80% 100%

Chart 1: Preferred cultural activities by teacher trainees (n=107)

Kindergarten teachers
Chart 2 demonstrates the preferred cultural activities by kindergarten teachers. In their case
going to theatre is the leading activity (71%), which is similarly to the students followed by

reading (62%) and listening to classical music (44%).

Internet e gy
EXhibition — 22%
MUSEUM i ) 0,
Popular MUSIC s 939
Creative actiVily  cese——— 049
Cinema 26%
Self-education 35%

Classical music 44%

Reading 62%
Theatre 71%

0% 20% 40% 60% 80% 100%

Chart 2: Preferred cultural activities by kindergarten teachers (n=94)

A transparent difference between the kindergarten teachers and the kindergarten teacher
trainees is that self-education is important and a preferred cultural activity in the case of
teachers only. There is also a significant raise in the rate of going to museums and exhibitions
in the case of teachers. The cumulative results of going to museums and exhibitions show that
these two activities make up 44 % together, and this is very close to the third ranking item,
listening to classical music. Another interesting result is that creative activities are also

mentioned in this group of subjects as well, however, dancing seems to be an absolutely no
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choice, although kindergarten teachers are supposedly working with folkdance. The use of the
Internet appeared as a new category in the case of teachers, while it was more applicable for

students some years ago.

Parents

Chart 3 illustrates the activities that the parents preferred.

Exhibition m—15%
Internet ———17%
Museum meesssss———— )0%,
Classical music ~ r——————— 339,
Outing, sport m——— - 10 %
Cinema mmeessssssssssssssssmmm— 4 3%
Music, dancing meee——————— 549
Lo ————————— A V)

Theatr‘e e 7 89,

0% 20% 40% 60% 80% 100%

Chart 3: Preferred cultural activities by parents (n=97)

In harmony with the previous two groups, the most preferred cultural activities by parents are
the theatre (78%), reading (70%) and music and dancing (54%). The fourth in line is going to
theatre (43%). The cumulative result of going to museums and to exhibitions is 44 %.
Classical music related cultural activities show a decreasing tendency compared to the other
groups (33%). However, 40 % of the subjects outlined an activity which is not to be listed in
either of the categories, these are summarised in an entirely new category (outing, sport).
Using the Internet also appears in this group, but not more than 17 %.

After the comparative analysis of the groups addressed, the following conclusion can be
drawn: the spectrum of cultural activities chosen by trainees, kindergarten teachers, and
parents is wide and colourful, responses allowed to differentiate 12 activity categories.

According to the data analyzed the subjects preferred the traditional cultural activities out
of which two were present at the first three options by all three groups, namely going to
theatre and reading. Listening to classical music as a traditional cultural activity was more
preferred by the teachers and teacher trainees, while parents showed only a slight interest.
Going to museum and to exhibitions was less popular with the trainees (27%) than with the
teachers and parents. Visiting museums and art galleries may become a fundamental activity

for the trainees later on considering that teachers have the role of setting examples.
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Amongst the modern cultural activities teacher trainees and parents highlighted dancing
and music, while the teachers brought in self-education as a new category. Self-education may
represent professional devotion and the sense of responsibility at the same time. It may seem
to be unfortunate that this factor was not even mentioned by either the parents or the trainees.
Going to the cinema was a preferred factor by all three groups, and like dancing it represented
a high rate (approx. 40 %) of the responses by the trainees and the parents; however, only 26
% of the teachers preferred it. The difference in the popularity of going to the cinema and that
of dancing may derive from age specific characteristics or from difference in the generations;
on the other hand, it can also point to the variety in the subjects’ cultural orientation. Another
appealing finding is that only the 15 % of the youngest subjects (the trainees) chose popular
music out of the modern cultural activities, while the Internet was not amongst the preferred
cultural activities in this group. Trainees, however, preferred dancing at a high rate (67 %)
and together with it music was also mentioned at most cases. It is to be assumed that they
included listening to popular music in this category. Considering this assumption it is
apparent that students’ preferences are related to popular culture.

There may be an explanation for the fact that trainees did not mention the Internet as a
cultural activity. It may be simply that it was not listed, as the question was an open question
where the subjects were free to name their own preferred activities. We suggest that the
trainees who belong to the digital generation did not mainly think of the Internet as a source
of cultural activity, for them it is rather a tool for their everyday life, which is available 24
hours a day via their appliances (smart phone, tablet, notebook etc.) and which serves mainly
practical purposes (gaining information and data, communication). We suggest that the daily
use of the Internet, however, may become a culture forming force.

In QUESTION 1V kindergarten teachers, teacher trainees and parents were asked what
they thought of the preferences of the kindergarten aged children based on their own
experience and assumption.

As seen in Chart 4 teacher trainees assumed that the first three preferred cultural activities
by children were dancing, music (76 %), puppet theatre (67 %) and films and tales (54%), the
only traditional one of them is puppet theatre.” Going to museum and listening to classical
music are both traditional cultural activities which were only chosen by 7 % and 6 % of the

subjects.

? Puppetry is one of the most ancient forms of theatre which were enriched by new traditions throughout the ages. Various
legends and religious myths were represented with magical and mystical puppets through Africa, China and India in the IV.
century BC. (Tarbay and Hives, 1990)
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Chart 4: Kindergarten age children’s cultural activities based on teacher
trainees’ assumption (n=107)
According to the trainees asked the kindergarten aged children prefer the modern cultural
activities, the most highlighted of which are dancing and music, films and tales. 28 % of the
responses were related to outings, and pop concert and 19 % were related to cinema.

On the basis of the responses of kindergarten teachers, the children’s most preferred
cultural activities were singing, music (89%), tale and poem (77%) and the puppet theatre
(71%). Out of these the activities connected to tale, poem and puppet theatre could be
regarded as traditional. More than one third of the respondents highlighted theatre as a

traditional cultural activity.

Classical music e 12%
Outing =ee———16%
Exhibition, museum  me——17%
Popular music ~ eesm—— 18%

Creating 37%
Theatre 38%
Dancing, sports 42%
Puppet theatre 71%
Tale, poem 77%
Singing, music 89%
0% 20% 40% 60% 80% 100%

Chart 5: Kindergarten age children’s cultural activities based on kindergarten
teachers’ assumption (n=94)
As transparent from chart 5, the rate of traditional cultural activities such as listening to
classical music, going to museums and exhibitions was very low just as in the case of teacher
trainees (12 % or 17%). An appealing finding here was that 42 % of teachers suggested that
children preferred dancing and sports, and 16 % suggested outing as a preferred activity.

Based on professional literature these sorts of activities can be regarded as free time activities,
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however, the concept of recreation'® as the culture of spending free time makes it reasonable
to list these activities on our list here.

The parents’ responses (chart 6) were in harmony with the teachers and the trainees as
they listed tale, singing and music (98%) and puppet theatre (71%) as the most preferred
activities of children. Listening to classical music and going to exhibitions were selected in
extremely low ratio (6% and 14%). Parents opted for more recreation based activities such as
outing and sports which were selected by 40 % of the respondents. There were two items on
the list of preferred activities assumed by parents not present in the previous two groups,

namely the TV and the Internet (21%).

Classical music === 5%
—— ] 4%
Indoor play centre — =es——17%
—— ) 0%
TV, Internet  =e—71%
—— . ") /]9,

Creating =e——31%

38%
Outing, sports 40%

71%
Tale, singing, music 98%

0% 20% 40% 60% 80% 100%

Chart 6: Kindergarten age children’s cultural activities based on parents’
assumption (n=98)

It is our finding on the basis of the comparison of the responses given by teachers,
trainees and the parents that children are mainly interested in the modern cultural activities,
and in all three cases the rate of activities related to dancing, singing, music and tale are
relatively high. Outing and similar sports activities are only highlighted by the parents.

In QUESTION V-VI-VII the subjects were allowed to write as many answers as they
wanted, consequently the samples will not be analysed separately, the cumulated sum is
displayed.

QUESTION V was aimed to investigate the transmitting of values through various
media related to children’s culture. The responses are demonstrated in chart 7. As seen below,
three media (theatre/puppet theatre, kindergarten, family) were considered to be fully positive
as far as the transmitting of values were concerned.

It was also a major goal of this present research to find what values were carried and

transmitted by the media of children‘s culture according to kindergarten teachers, teacher

10 All cultural, social, playful free time activities done in terms of active relaxation to ease tension and fatigue caused by daily
work, to restore and enhance mental performance are considered to be recreation. (Szabd, 2006)
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trainees and parents. The research addressed culture transmitting media including children’s
programmes on TV, theatre, puppet theatre, the Internet, computer games for children, the
kindergarten, and the subjects’ family by question V. After the quantitative analysis of the
responses of subjects we found that a general division of values might make it easier to
categorize and analyze the responses. Categories of values illustrated in chart 7 were selected
along the values related to one field of societal existence (life values, values attached to
personality, to morality, to politics, to lifestyle, to economics, to knowledge and to aesthetics).
The answers collected made it necessary to include two more categories “does not transmit
values” and “conveys negative or destructive contents”, as many of the respondents expressed
negative feelings for these media especially in the case of TV programmes, computer games

and of the Internet.

Does not | conveys conveys conveys conveys conveys
transmit | negative or knowledge morality aesthetics life
values destructive related related related values
contents values values values
TV programmes 37% 43% 42% 34% 24% 0%
for children
Theatre/puppet 0% 0% 18% 39% 43% 0%
theatre
Internet 54% 43% 78% 5% 17% 0%
Computer 24% 35% 72% 2% 20% 14%
games
Kindergarten 0% 0% 15% 69% 9% 6%
Family 0% 0% 12% 75% 2% 13%

As apparent from the answers, kindergarten and family play a major role in transmitting
values related to morality (69% and 75%) which are determining in the course of the personal
development of children. The importance of theatre and puppet theatre in transmitting
aesthetic values and values related to morality are not to be doubted (43% and 39%)

The responses given to TV programmes, computer games and the Internet suggest that
these media do not transmit values. The highest ratio occurred in the case of the Internet
(54%). The responses to this question suggested very controversial ideas, namely that the use
of world wide web was not characteristic of a kindergarten aged child, however, other

responses in the chart suggested that the vast majority of the respondents (78%) thought that
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the Internet transmitted values related to knowledge. 43 % of the respondents thought that TV
programmes for children conveys destructive contents which should not be labelled as values.
35 % of the respondents considered computer games to be the same. These data again
highlights the yet controversial judgement of the Internet as value transmitting media. One
explanation for that might be that the scientific or professional press often have contradictory
contents on the digital environment, on the role of different ICT appliances, which divide and
contradict the general public. The other possible explanation is that people in general are still
reluctant to use these electronic devices and they often consider the digitalised world as a
hostile territory.

Considering the ratio of some value categories it is to be claimed that values related to
knowledge are considered to be transmitted by the Internet and computer games for children
(78% and 72%), however, these media only slightly convey aesthetic values (17% and 20%)
and they hardly ever convey morality related values (5% and 2%).

The data suggesting the transmission of life values only appear in three media
(kindergarten, family and computer games for children). It is not surprising that the subjects
chose these, what is surprising about these results is the low amount of responses given to
these media. The highest amount of responses related to the transmission of life values were
given to the computer games for children (14 %) and this suggests that vital values such as the
development of reflexes and of fine motor skills, and of the movement can be achieved by
computer games properly. One explanation for that might be the increasing amount of
movement controlled computer games.

The number of responses to the clue that the TV programmes for children transmitted
values related to knowledge and that these might have negative and destructive effects were
approximately close to each other (42% and 43%). Therefore, the consideration of TV as a
value transmitting medium leads to controversy (just like the Internet), which is not an
unexpected finding as the debate on the advantages and disadvantages of TV has been going
on among the professional and public spheres for decades, and this affects the judgement of
the different societal groups. '

QUESTION VI also focuses on this problem by 4 statements. The subjects could express

their agreement or disagreement with the statements on a scale of 1 to 4.

! There are some considerations stating that “TV is the benefactor of humanity” or “it is the nurse for children, the school for
the youth, amusement for the adults, and company for the elderly” or it can also offer “rest and information for the masses”
but is is also “the corruptor of humanity” or “the bubble gum of the eye and soul” or simply it is a ”fool’s box” (Kiss, 2004).
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The first statement was about the judgement of ICT technologies in terms of cultural
activities. As demonstrated in Chart 8 the number of fully agreeing subjects was extremely

low (1%, 6%, or 3%).

80%

70% B3
60% 54%
50% 42%
40% 35%33%
30%
20%
20% 14% B
6% 10%
10% 1% ° 3% l
0% —
| fully agree. | mostly agree. | party agree. | do not agree
B Kindergarten teachers Parents Kindergarten teacher trainees

Chart 8: The extent of agreement to the statement of “the use of ICT is a
cultural activity” (n=298)

One third of the subjects mostly agreed with the statements. Parents and trainees, however,
only partly agreed with the statement. Kindergarten teachers mostly disagreed, 65 % of them
responded that ICT technologies should not be considered as cultural activities.

The above chart supports on the one hand what the literature reads on computers and the
Internet as modern cultural activities, because they convey and communicate human culture,
and on the other hand, we shall refer to our research data suggesting that these technologies
and gadgets are part of children’s and their family’s daily life, and that these have a strong
effect on the formation and creation of culture through games, tales and digital drawings. 9 %
of the kindergarten teachers mentioned the Internet as a preferred cultural activity. The
responses of teachers regarding the preferred activities by children might suggest a misleading
image as neither the TV, nor the computer nor the Internet were mentioned as a preferred
cultural activity while present days’ kindergarten children represent the latest members of the
digital generation of our society.

The responses given by the trainees reflect low diversity among the four possibilities. 33
% of the trainees mostly, while 54 % of the trainees party agrees with the statement. Only a
slight number of the subjects chose the answer “I fully agree.”. This might strengthen the
afore mentioned idea that trainees belonging to the digital generation do not entirely consider
ICT and their use a cultural activity, they rather regard them as tools and props for their
everyday existence. Despite this fact ICT’s culture forming effect is of high significance even

though the young generation will not easily become aware of this (ICT’s effects on social
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relationships, communication, use of language, the streaming of information and data etc. and
the consequences of these).

The second statement referred to the transmission and demise of culture and targeted to
explore the dominance of adults in culture forming. Chart 9 suggests that the majority of the
subjects (69%, 49%, 74%) think that the role of adults is determining in the transmission of

culture to children.

90%

9 74%
80%  6o% :
70%
0,
e0% 49%
50% 42%
40%
30% 24% 23%
209
% 6% 9%
10% . 3% 1% 0% 0%
Fully agree | mostly agree. | partly agree. | do not agree.
B Kindergarten teachers M Parents Trainees

Chart 9: The extent of agreement to the statement of “Adults transmit and demise
culture to the children” (n=298)

The data demonstrated in Chart 10 support the previous suggestions implying that children
create and recreate their own culture based on what they are offered by the adults. A
significant proportion of the subjects (69%, 69%, 56%) fully agreed that children are not
merely passive recipients in the process of the transmission of culture, but they also have

some active, creative and re-creative role in the process at the same time.

80% 69%69%

60% 56%
40% 31%
22%24%
20% 14% : 13%
I 6% 2% 19% 0%
||
O% L,

| fully agree. | mostly agree. | partly agree. | do not agree.

B Kindergarten teachers M Parents Trainees

Chart 10: The extent of agreement to the statement of “Culture is not only given to the children
by the adults, they constantly create, enrich and recreate its elements” (n=298)
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The responses support the idea that children’s culture is always double layered, one layer is
the cultural environment the children are born into and live in, the other is the culture they
create for themselves. The children this way do not only get but take culture over and form it
according to their norms, which means that they constantly create and enrich the elements of
culture. This also suggests the idea that the child is active participant and creator of the
transmission of children’s culture and in the course of this process they act individually,
create and operate their own culture.

The fourth statement in this questionnaire item targeted the culture forming effect of TV
and the Internet. Chart 11 demonstrates the summary of responses to this statement. It is
apparent that the responses given by the subsamples of kindergarten teachers, parents and
trainees do not vary significantly. 50%, 42%, 46% of the responses suggest partly agreement
in that TV and the Internet have exclusive effects on the formation of children’s culture while

about 33%, 36%, 42% of the responses suggest full disagreement.
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Chart 11: The extent of agreement to the statement of “TV and the Internet have only a negative
effect on the formation of children’s culture” (n=298)

Responses to QUESTON V complete and interpret the data and results gained in
QUESTION VI. This item targeted to find what values are communicated through the listed
media transmitting culture (TV programmes for children, theatre, puppet theatre, the Internet,
computer games for children, the kindergarten and the family). 42 % of the responses suggest
that TV programmes for children, and 78 % of the responses suggest that the Internet convey
knowledge based values. On the basis of the above results it is to be claimed that the subjects
of the research do not consider the TV and the Internet as exclusively harmful for the

formation of children’s culture.
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QUESTION VII targeted at the significance of childhood in the overall path of life. It
also investigates what the subjects think of a child’s brain and genetic programming, the
effects of emotions on learning, the performance of the brain and the relationship between
computers and brain development.

It is apparent that all three groups of subjects are aware of the significance of early years.

— They know that brain networking starts after being born and this have significance
in the later learning processes.

— Besides the genetic programming a stimulus rich environment, bonding and
attachment, emotional, social and physical security are needed.

— The subjects know the importance of emotions and the effects they have on the
learning processes, and that the prime time of learning is at the early years.

— ICT may have positive and negative effects on the personality development of a

child.

Directions for future research

Human brain is a mysterious organ challenging both scientists and early childhood educators.
Neuropedagogy includes two major areas: the effects of neurology on the practice of
education and the knowledge teachers have on the nature of learning. The brain of a child is
not ready when born, we can say that the brain is our only preterm organ. The prime time for
brain development is the first eight years of life, the brain develops at a very fast pace, by the
time of year three the brain network is extensively developed (Wasserman, 2013). Due care
and education at early years influence the build-up of the brain network and structure to a
great extent. From birth to the eighth year of existence brain behaves like a magic sponge'” —
it absorbs everything. This is the most sensitive phase of the development of the mind, a

1 . . .
” 3, this is the time when we learn the most from our environment.

“window for opportunities
However, this window is not open for a long time, and at the age of 8 it slowly starts to close
and the building-up process slowly comes to an end.'*

There have been paradigmatic changes in the interpretation of the early years of our life
path in the recent years (Shore, 1997). Education and development of children are critical

questions for the growth of a nation and economy as only happy, well-balanced and skilled

"2 https://faculty.washington.edu/chudler/quotes.html
" http://www.unicef.org/dprk/ecd.pdf
' http://www.brainy-child.com/dl/brain-dev-report.pdf
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children can become basis of a prospering society. What we give or what we lack to give to
our children at early years is crucial. If newborns and infants have only limited possibilities to
experience themselves and their environment with their parents, the appropriate neural
network may not develop properly, thus their ability to address the world properly may get
damaged. Addressing the world is the first step in the school of human learning. Trauma,
toxic stress may lead to the malfunction of emotional development which will lead to learning
dysfunctions and disabilities. Neurologists continually research (Jensen, 2008) into the
development of children’s nervous system, while practicing teachers work on the efficient
learning strategies to help children explore their possibilities and the greatest per cent of their

brain capacity.

Conclusion

The analyses of the research results throw light on how wide the spectrum of the preferred
cultural activities by kindergarten teachers, teacher trainees and parents is, and highlighted the
dominance of traditional cultural activities. However, the results also point out that our
subjects thought that children would rather choose the modern cultural activities. These
generation gaps should be addressed by the educators as these will have a crucial effect on the
future formation of the culture of the next generation.

A very low percent of the responses represent the preferences related to classical music,
or to going to museums and exhibitions both by the adults and the children. By setting good
examples, educators should bring classical music closer to children, as classical music is
beneficial for the body, and for the development of children’s personalities and that of their
brain (Viadero, 1998). According to literature, it also strengthens the immune system, lowers
the risks of stress, frustration, it increases creativity and it triggers the brain to produce
endorphin.”” Visiting museums and exhibitions might offer social experience to the children
community while a versatile way of personal development (cognitive, emotional and ethical)
can also be carried out. Today various interactive exhibitions, complex museum pedagogical
programmes are offered to children, even at the age of kindergarten, where well-trained
experts and museum teachers will see to them.

The research also found that there are cultural activities transmitting vital and life values,
namely, the recreational activities, these were only listed by the parents as preferred activities.

However, it is important to highlight that parents mentioned outing and sport as preferred

'* http://www.iwr.com/becalmd/transmitter.htm]
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activities by children. If the teacher does not show examples of communicating and
transmitting these values, children grow up without considering the culture of basic leisure
time activities and spiritual and physical recreation to be important. The founding of a life of
high standards, that of recreation and positive feelings are of high significance for the future
generation.

Our research focused on the TV, computer and the Internet as preferred cultural activities
among children. As could be read on the basis of the results, these represent values of
knowledge but not more, results suggest that these only transfer values related to knowledge.
One note must be made, and that is that the TV these days often takes the role of a caretaker,
child-supervisor, meaning that a child sits in front of the V set for an average of 3,5 hours a
day, moreover, children are free to choose what programmes to watch (Antaloczy, Fiistos and
Hankiss, 2009-2010). It is a fact that at this age children do not have a well-formed system of
values as it is still forming in harmony with the development of their morality, thus they are
often unable to choose from the programmes offered, what they see will be drilled in their
memory and will have an effect on their play, their social relationships and behaviour (cf.
Bandura’s theory on modelling and symbolic models, 1965). However, with parental
supervision, programmes that are carefully selected and the discussions after watching a
programme and the values and examples set by the parents might contribute to the enrichment
of the children’s knowledge, vocabulary, and to the harmonious unfolding of their
personality.

The controversy related to the digital technology that occurs in scientific and public
spheres are well mirrored by the results of the research as well. ICT depending on the
methods applied can serve positive and negative, beneficial and destructive aims as well.
What is not to be doubted is the fact that the adolescents and children of the digital generation
are the major users of these technologies. In most families children are better at the use of the
Internet, or smart phones. On the other hand, parents as well prefer using the social media to
share images, posts, stories on their children, making “online carrier” for them, which means
that most children have online footprint before they are online. The digital culturalization is
now unstoppable and irreversible, in which children’s re-creating influence emerges. This is
why media competency of teachers in unavoidable from this time forward. Media competent
teachers can point out the values lying in media culture, they can educate them for the
responsible behaviour for computer use, who can keep them away from the harmful,
aggressive contents (the child is not yet able to differentiate the virtual world from the real

one).
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Recent years’ research into the children’s brain and emotional development emphasise
the significance of childhood’s role in the later life of the individual. They suggests that this is
a key and determining period (Evangelou, Sylva and Kyriacou, 2009). Following the research
trends of brain and emotional development, a scientific dialogue may be launched between
teachers and neurologists trying to find the applicability of neurology research data to
education. We also facilitate and promote the dialogue between scholars and scientist who
foster the importance of early childhood educational theories, childhood neurology and
emotional development. Scientists are working hard to form new educational views,
innovation based on this cooperation supporting the formation of this new subbranch of
science stemming in neurology and pedagogy.

To sum up our conclusion, it is to be highlighted that children’s culture is always double
sided, on the one hand, it comprises the adults around the children, the cultural environment,
in which children exist and on the other, it comprises the culture they prefer and they create.
Therefore, it is crucial to understand and accept the world created by the children, but the
content conveyed by the adults is also important, not to mention the fact that the concept of
authenticity is also attached to adults. We can only transmit values if we ourselves possess
those values while also being capable of transmitting them. For the building of a happy and
harmonious adult community the multilayered cooperation of culture transmitting media
(people, organisations, institutions) is needed. It is also necessary to keep and protect the
values of the universal and national culture, to respect the children’s freedom to actively form
their culture and to transmit well-balanced equilibrium of life, ethics, and knowledge related

values.
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A FAIRYTALE AS AN INCENTIVE OF ARTISTIC CREATIVITY
IN CHILDREN

The aim of this work was to research the relationship between classic and modern fairytales
and children’s artistic expressions. Their relationship was observed with the aid of drawings
that children drew after having listened to literary texts. The classic Grimm fairytale of Little
Red Riding Hood and the modern fairytale by the Croatian author Pajo Kanizaj that was
written on its basis and entitled Stara nova prica o Crvenkapici (The New Old Story of Little
Red Riding Hood) were used as literary pattern. A preschool group of children from Zadar
“Visnjik” kindergarten participated in the research. Even though the children stated that they
liked the fairytales equally, the results of the children’s drawings lead to the fact that children
draw mostly what they have verified, preferring known contents (classic fairytales) that were
somewhat enriched with details/influences of other media (cartoon, picture books) while, on
the other hand, the drawings indicated a significant difference and the ludic features of
modern fairytales were not to be neglected which, by merging into national culture, resulted
in some new contents in children’s artistic expressions.

Key words: classic and modern fairytale, children’s reception, children’s drawing, ludism,
Little Red Riding Hood, Grimm Brothers, Pajo Kanizaj

1. Research objectives

We connect a child’s tendency to literary expression with the fact that play is one of the basic
dimensions of a child and childhood, as well as an essential chracteristic of art and man in
general. On the other hand, contenporary Croatian children’s literature opens, to a large
degree, the door to playfulness or literary ludism as a significant function of the literary text.
Besides language play, literary ludism is reflected in formative playfulness that is displayed in
the structure of a verse or chapter, in titles, in the ironicness of social reality or literary canon;
displayed in genre vagueness, inter-genre geminations, classic literature parodies,
intertextuality, trivialisation and other procedures typical for post-modern orientation of
literature and culture. Contemporary literature has plunged into reality in a large degree,
completely open to the little reader taking into consideration his world and his interests. An
intitiave to the study was the desire to verify to what extent inherent play in the child responds

to play/ludism in the literary text itself, or would the modern fairytale that was created by
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distupting the classic fairytale model arouse the imagination and significantly stimulate the
artistic expression in children considered that it shows the classic fairytale in a new light. An
interesting question was whether children responded to the literary game by imagining new
contents, taking into consideration the fact that the limits of expectation of the literary text
had been completely exceeded. On the other hand, children were offered a classic literary text
of universal value whose fairytale structure was well-known to children and additionally
enriched with the influences of different media which could significantly influence their
image and then the drawing. The experience and the very action of creating an artistic work
are very important to children for it is through drawing that the child expresses its emptions
and experiences, establishes a relationship with others, develops the capacity of observation

and the feeling for aesthetics. *

2. Literary patterns used in the research

Literary texts used in the research are Little Red Riding Hood, the classic fairytale of the
Grimm Brothers, and the modern story by Pajo Kanizaj The Old New Story of Little Red
Riding Hood. The classic Little Red Riding Hood was created on the sources of oral literature.
In 1697 it was published in the work Mother Goose Stories or Tales of Past Times with
Morals by Charles Perrault. That first variant did not have a happy ending for the wolf: “And
at those words the evil wolf throws himself at Little Red Riding Hood and eats her up.”
(Perrault, 1993:18) The Grimm Brothers introduced a somewhat different Little Red Riding
Hood in their Children’s and Household Tales at the beginning of the 19" century and it was
their fuller /more useful Little Red Riding Hood more appropriate for children upbringing that
achieved world fame. Pajo KaniZaj obviously approached Perrault with his ending for neither
did he have a hunter (he did not appear in the story) for he “got stuck” at the hunter’s
conference.

Little Red Riding Hood in Grimm’s version started in a stereotype manner: ”Once upon a
time ...“ (Grimm, 1968: 96), and then the most important details of the character were
revealed “...young, little girl that everyone liked as soon as they saw her...”(Grimm,
1968:96), and we later found out that the grandmother had given Red Riding Hood the red
velvet hood and it was by that hood (which she by grace did not take off) that she was called

*More in detail on children's art creativity, on artistic types of children and phases of children's creativity:
N.Grguri¢ and M. Jakubin, Vizualno-likovni odgoj i obrazovanje, Educa, Zagreb, 1996; B. Karlavaris, Metodika
likovnog odgoja 2, Grafitki zavod Hrvatske, Zagreb, 1988; M. Huzjak, Sablone, Skolske novine, Zagreb, 21,
2000. http://likovna-kultura.ufzg.unizg.hr/
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Red Riding Hood. Just like the other oral/classic fairytales this one is also instructive, and
thus Red Riding Hood’s mother gives the moral at the beginning: “(...) Go as soon as
possible, while it’s not too hot; Once you’re outside, go straight on and don’t stray.” (Grimm,
1968: 97), and she teaches her good manners and respect of the elderly: “When you get to her
room do not forget to wish her a ‘good morning’; don’t peek into the corners.* (Grimm, 1968:
97). But on her way to her grandmother’s, she met a wolf who succeeded in making her stray
from her path in order to realize his aim (to reach grandmother’s house before her). “And she
strays from her path and runs into the woods to pick flowers. When she would pick a flower,
she would run further on thinking that there was a nicer one (...) the wolf, however, went
straight on to grandmother’s house and knocked on the door.”(Grimm, 1968: 98) Thinking it
was Red Riding Hood, grandmother let him into the house and he swallowed her up and lied
in her bed. Once she had picked enough flowers, Red Riding Hood hurried to reach her
grandmother’s. When she arrived, she noticed the door open and that something strange had
happened to grandmother: “Oh my God, granny, I feel so anxious today, otherwise I love
being at my grandmother’s.” (Grimm, 1968: 99) In talking she tried to find out what was
wrong, in other words, she asked questions to which the wolf patiently answered until he was
overcome by his voracity: “ — Oh, granny, how big your ears are! — To hear you better. — Oh,
granny, how big your eyes are! — To see you better. — Oh, granny, how big your arms are! —
To grab you better. — But, granny, why such a big mouth? — To devour you better! — cried the
wolf: he jumped out of the bed and swallowed poor Red Riding Hood.” (Grimm, 1968: 99).
Having satisfied his hunger, the wolf lied on the bed, fell asleep and snored. A hunter was
passing by the house and thought that maybe grandmother needed help. He realized that
maybe the wolf had swallowed grandmother and he opened the wolf’s stomach with a pair of
scissors and saved grandmother and Red Riding Hood. A stable resolution of the fairytale
followed which awards good works and punishes evil. “Red Riding Hood brought stones and
filled the wolf with them, so when he wanted to run away the stones put pressure on him and
he fell dead. All three were satisfied. The hunter flayed the wolf’s fur and took it home;
grandmother enjoyed her cakes and drank the wine that Red Riding Hood had brought her and
got well.“ (Grimm, 1968: 100). The moral at the end of the story: “You must never stray from
your path alone and run into the woods when you mother forbids you to.” (Grimm, 1968:

100).

skoksk
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On the other hand, in Croatian literature Vladimir Nazor already in 1923. issued in the
magazine Mladost (in no. 1, p. 13-16; no. 2, p. 2-6; no. 3, p. 6-7, no. 4, p. 5-8) a new Little
Red Riding Hood inspiring it with the context of new times. He made some more alterations
in the formal sense and created a child’s play of Red Riding Hood (instead of chracters, the
text deals with puppets), it is to say that the text was dramatized and essentially changed
according to the Grimm Brothers’ pattern. At the time he wrote his Little Red Riding Hood,
Nazor was the headmaster of the Children’s Home in Crikvenica. It was a recovery home for
war orphans and children worn out by illness and hunger after the First World War. Nazor
adapted his charcaters to that context. Nazor, as well as Kanizaj, later gave a particular
significance to Red Riding’s Hood mother position. Red Riding Hood’s mother thus got a
name, and in his play she is called Mara, and she was a widow of the recent war (World War
I): “I am a por, sad woman,/ Abandoned by all. / My husband was in the war, /But did not
come back./ I have no cow nor sheep,/ I have no linen, no wool;/One egg — two krone!*
(Nazor, 1977: 254). Nazor introduced numerous new characters such as Ivica, the hunter’s
son, who is present even in the Grimm Brothers, as well as (we can say the existing wolf) a
great number of animals which Red Riding Hood met on her way to her grandmother’s
(tomcat, bear, fox, rabbit, cuckoo, blackbird, but also three dwarves, a fairy and domestic
animals). We here mention Nazor just as an illustration of the first revision of Little Red
Riding Hood in its contextualization in accordance with the contemporary society of the 20s
of the past century. Kanizaj, as well as Nazor, searched for a reason for the father’s
disappearance for in the original Grimm Little Red Riding Hood there is no father character.
In his remake KaniZaj gave a satiric version of the father, in line with his temper, in the sense
that the father had gone to town and found another lady. Throughout KaniZaj’s text we will,
of course, find a determined dose of intertextuality with Nazor’s text. In contemporary
Croatian children’s literature, KaniZaj’s remake was followed by remakes of Little Red Riding
Hood by Zeljka Horvat-Vukelja and Zoran Pongrasi¢. (Vrci¢-Mataija and Perkovi¢, 2011)
Pajo KaniZzaj appeared as a poet in Croatian lietrature with the collection Bila jednom
Jjedna plava (1970) (There Was Once a Blonde) at the same time when Zvonimir Balog issued
Nevidljivu Ivu (Invisible Iva), a contiguous book of contemporary Croatian children’s poetry.
He introduced a particular style in Croatian children’s poetry that “has the meaning of an
opposing literary model in the function of radical disintegration of the stereotype of children’s
literature.” (Hranjec, 2004:192) Continuing on Vitez’s illustrative poetry Gitara jesenjeg
vjetra (Guitar of Autumn Wind) KaniZaj brought graphic and illustrative poetry in the poem

collection Sarabara (1976).
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Kanizaj’s prose opus is also made up of five books for children: Kad sam bio odrastao
(1983) (When I Grew up), Ta divna cudovista (1988) (Those Wonderful Monsters), Trece i
druge price (1995) (Third and Other Stories), Cudo u djetetu (2002) (The Miracle in a Child) i
Prozor u prozu (2003) (A Window into Prose), and as literary history points out “Kanizaj’s
most representative and most recognizable first collection.” (Hranjec, 2004:202). It consists of
the cycle he named Two Stories about Little Red Riding Hood and a Princess where we find
The Old and New Story of Little Red Riding Hood, Little Red Riding Hood with a Blue Hat
(where Red Riding Hood became a cheerleader of Dinamo Football Club from Zagreb, which
is why she wore a blue hat. “Now Red Riding Hood is wearing a blue hat and has a free
entrance on the north, and after the match the other sides are hers* (Kanizaj, 1989:197) and
the short story Tajanstvena princeza (Mysterious Princess). A parody on the classic fairytale
is Kanizaj’s story The Old and New Story of Little Red Riding Hood. “Kanizaj clearly counts
on the fact that there is no child who does not know this fairytale by Perrault and the Grimm
Brothers. Kanizaj derogates the poetic quality and naivety of the fairytale in separating it from
the fairytale world by putting in facts from the modern world; he thus creates humor in
uncoordinated context.” (Hranjec, 2004: 202). The Old and New Story of Little Red Riding
Hood brings completely new motives that break off the connection with the classic template.
It is evident already at the very beginning of the story when the author warns the readers that
this is a different fairytale and that it is in effect toying with the stereotype characteristics of
the “old fairytale”: "Most fairytales begin with the words “Once upon a time”, but our story
does not start in that way. Maybe that is because it could have happened even today,
yesterday or tomorrow.” (Kanizaj, 2003:53), and he then introduces a new character — the
character of the grandfather who is telling the children the story: “Hence, one day, even
better, one evening grandfather was telling the children the old fairytale of Little Red Riding
Hood!* (Kanizaj, 2003:53). The very beginning of the fairytale “...is full of satiric tones
connected to the situation and issues of contemporary life.” (Kos-Lajtman, 2008:180) This is
emphasized in a series of events in the environment where Red Riding Hood grew up. We
find her in some remote village with only three televisions. On the other hand, Kanizaj as well
as Nazor, in his variant of Little Red Riding Hood is trying to give an answer to what
happened to the father. He says that the father went off to town but found another woman
there and did not come back any more. But, on the other hand, here is the most interesting
reference to football: “There were woods near the village where Red Riding Hood lived. The
woods were sold by the village fathers and with that money, they bought a number of football

jerseys and a tractor for the village team center forward.* ( Kanizaj, 2003:53).
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The following feature is not typical for a fairytale, and, as pointed out by Kos-Lajtman
(2008), it is auto-reference in narration. “ 'Even though there are less and less wolves and
woods in our stories, in this story just like in the real one a wolf will appear.! With Kanizaj
we find an interweaving of the level of reality/fiction, i.e. life reality/literary reality with a
note on the 'rightness' of the wolf 'And a real one' and the introduction of the wolf in the story
in a dramatic text manner 'There he is!'” (Kos-Lajtman, 2008: 180)

What is special about Kanizaj’s story, as we have earlier pointed out, is the
intertextuality. He is in close contact with the Grimm story, but does not stop from having
contact with the previous text (remake) in Croatian literature, with Nazor’s Little Red Riding
Hood, with his puppet play respectively. Kanizaj’s grandmother, therefore, lives just like
Nazor’s under the birch tree: “Birch trees, cottage! Just like Red Riding Hood described it.
Here we are!” (Kanizaj, 1989:196) In Nazor’s story, namely in the third figure, we have a
description of the area (at grandmother’s): “A small field with two birch trees and a cottage
from which grandmother comes out leaving the door open so a fireplace and bed can be seen
in the cottage.” (Nazor, 1977:286) Likewise in the monologue of Nazor’s wolf who arrived in
front of grandmother’s little house, the area that Kanizaj mentions in his text is pointed out:
“Birches. Fields. Cottage. There it is.” (Nazor, 1977: 286) And Nazor changed in his own
manner the standard Little Red Riding Hood where there is no grandmother (the wolf does not
find her in the house) for in waiting for Red Riding Hood she went to pick mushrooms. The
wolf goes into an empty house and into a bed where he waits for Red Riding Hood. (The area
is described quite differently by the Grimm Brothers: “And where does your grandmother
live, Red Riding Hood? — About a quarter of an hour further in the woods, under three big oak
trees: her little house is there with a hazel hedge ...* (Grimm, 1968: 97)

The story continues to entertain readers with the conversation between the grandmother
and the wolf. Here we see a complete twist form the classic fairytale for that terrible moment
when the wolf throws himself on the grandmother in the old story of Red Riding Hood is
repealed by the self-ironic twist in granny’s situation: “I am a wolf! A terrible wolf! I’ve
come to eat you! — Help yourself, sonny! You’ve come at the right time. One cannot live from
this small pension.” (Kanizaj, 2003:53) The twist is even more humorous and the new story of
Red Riding Hood is contextualized with reference to the appearance of contemporary society:
festival hits (in the seventies festivals were particularly popular in Zagreb, Opatija and Split,
the old state’s version of San Remo, or the three bags of Podravka soup when soup in bags
was in style: “Merrily singing the latest festival hits, she carried cakes, some cheese and three

bags of “Podravka” soup to her grandmother.” (Kanizaj, 2003:54).
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Humorous also is the conversation between Red Riding Hood and the wolf: “— Oh
granny, why are your ears so big? — You know everyone’s pulling my nose and someone
makes a mistake and sometimes pulls my ear. — Granny, granny, why are your eyes so big? —
So I can easily see my pension, daughter. — Granny, why are you so furry? — Oh, you know,
daughter, I wash myself in liquid for hair growth for twice a week I work in the zoo as a wolf.
What can you do, you have to live off something.” (Kanizaj, 2003:54). With these sentences
the author alludes to the difficulties and inadequacy of contemporary man’s natural and social
environment. (Kos-Lajtman, 2008:181) The wolf eats the grandmother in the end, but due to
grandmother’s answers the story acquires a funny feature where violence is eased by humor
and almost prevented. The hunter did not save grandmother or Red Riding Hood for he took
the floor at a conference whereby the author again speaks of today’s hectic world where
everything is turning around work. Therefore, the hunter did not have time to perform his
duty, which he had in the old story of Red Riding Hood, for he was at another job like some
parents who simply cannot reach their children due to daily work. The story does not have a
happy ending but still induces a certain dose of humor and the moral remains the same —
every lack of caution is dearly paid. As a shift from the conventional happy ending, in this
story we have an ending that is actually not an ending: “That is the end of the story, and the
hunter’s discussion still continues!” (Kanizaj, 2003:55.). Here, in some way, in everything
that happened Kanizaj seems to leave the possibility of the story to end happily. The dominant
stylish procedure in this modern fairytale is satire and the clear and unrepeatable KaniZaj
humor based on the relationship towards phenomena in society and the family. It is just that
which determines this story as modern, and among other things: “Their father went to town to
look for work, but instead of work he found another woman and did not come back to Red
Riding Hood and her good mother* (KaniZaj, 1989:196), for which it can be considered to be
more adequate for adults. That does not mean that children cannot read it, but poses the

question of how they will accept it. (Vrci¢-Mataija and Perkovi¢, 2011: 129).

3. Research METHODOLOGY

The aim of the research

The aim of the research is to establish to what extent the literary text (classic or modern

outline) influences the artistic expression in children.
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Research issue

We will check children's reception of literary texts, their impressions, reasons for acceptance
or nonacceptance of classic and modern fairytales. Through the analysis of children’s
drawings we will verify which drawings have shown to be of greater initiative to their artistic

expression.

Hypotheses

H-1 It is assumed that children will accept a classic fairytale due to knowing its structure and

contents, while the contemporary one due to its ludic (playful) elements, particularly humor.
H-2 It is assumed that the classic fairytale will stimulate more children's artistic

expression than the modern fairytale due to the fact that the former was earlier known to

them.

Examinees and the procedure

Children from Visnjik Kindergarten in Zadar aged from 5.9 to 7.1 years participated in the
research. On the first day of the research, 22 May 2014, 22 children participated (14 girls and
8 boys) to whom we read the classic fairytale Little Red Riding Hood by the Grimm Brothers,
and later in a group intervju we asked the same children questions to find out their
impressions and reasons for liking or not liking. Following a conversation on the fairytale, we
encouraged the children to express themselves artistically, which they did. Upon finishing
their work, they expalained to us what they had drawn. The second part of the research was
performed on May 24, 2014 with eighteen children (nine girls and nine boys) to whom we
read the fairytale based on the classic basis The Old and New Story of Little Red Riding Hood
by Pajo KaniZaj, and then the same procedure followed as on the first day. Since we had not
performed the entire research on that day, not all the children had listened to both stories but
only the eighteen. We analyzed 24 drawings by twelve children for the needs of this work (six
boys and six girls).

Research results and analysis of children’s drawings

All the children who had listened to Little Red Riding Hood said they liked the fairytale. They
pointed out Red Riding Hood, the grandmother and hunter as positive characters, and one boy
said that the mother was also good because she told Red Riding Hood not to stray from her

path. They all agreed that the wolf was evil. Eighteen children had listened to the modern
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fairytale and all of them for the first time. One boy said that he did not like the story because
it did not have a happy anding while the other children liked it.

From the eighteen children that had listened to both stories, when asked which story they
preferred, only five answered they preferred the modern fairytale. Eight said they liked both
stories and among them two said they did not like only the end of the modern fairytale. Four
of the children liked the classic fairytale because it had a nicer ending. One boy said he did
not like the modern fairytale because no one had saved Red Riding Hood. The children who
preferred the modern fairytale said that the reason for that was the conversation between the
wolf disguised as the grandmother and Red Riding Hood where mention was made on
'pension’' (“ — Granny, granny, why are your eyes so big? — To easier see my little pension,
daughter.”), and the fact that football was mentioned (“The woods were sold by the village
fathers, and with that money they bought a number of football jerseys and a tractor for the
village team center forward.”). Here the interest for football started as an actual and eagerly
watched sport, and it was onvious that children watched it at that age and that at an early age
it had become a part of their perspective of expectations. All the children said that the modern
fairytale was funnier. They would not change anything in the classic fairytale while most of
them would change the end of the modern fairytale which we attribute to children’s

accustomdetness to fairytale structures with happy endings.’

(4

Figure 1a: L.R.R. Hood, Christian, 6.8 years Figure 1b: Old New Little R. R. Hood

> Authors Sanja Vrci¢ Mataija and Sanja Perkovi¢ indicate the exceptional importance of a happy ending in
stories. They conclude how a happy ending is the key component in accepting a literary text by children. In their
expression, children gave preference to the classic fairytale of Little Red Riding Hood due to the happy ending,
but also to the modern fairytale by Josip Cvrtile Hansel and Gretel, based on the pattern of the classic fairytale,
for the same reason. Sanja Vrci¢ Mataija and Sanja Perkovi¢: Relationship between modern and classical
fairytale: Dijete i jezik danas: dijete i tekst, Osijek: Uciteljski fakultet Sveucilista Josipa Jurja Strossmayera u
Osijeku, 2011, 123-137.
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Figure 1a illustrates the artistic expression after having read the classic fairytale, and Figure
1b after the modern fairytale. It can be observed at once that both drawings have plenty of
unused space and that the land line is marked where the child has placed its figures. The boy’s
favorite story character is the hunter which can be seen in the drawing. He said he preferred
the modern fairytale, but we can, however notice how the classic fairytale has left a greater
influence on his artistic expression. The figures have a body and details such as fingers,
mouth and eyes. The wolf is drawn in profile so as to point out his mouth and his strength. In
the drawing made after the classic fairytale (Figure 1a), the child has used colors that are
characteristic of the scheme phase®, where children act in a verified manner. A problem arises
when they have to draw something new and that is why the figures in the second drawing
have no body, they are undefined, and the boy has used only a black color so it is difficult to
recognize what he wanted to draw, while in the first drawing it is clear who is who. The lines
are thin and sharp. The domination of the black color arouses the feeling of emptiness and

fear.

Figure 2a: L.R.R.Hood, Dino, 7 years Figure 2b: Old New Little R.R.Hood

Figure 2a illustrates the artistic sensation of the classical fairytale. Through his drawing, the
boy expresses his experience and introduces his imagination, he has drawn a scene that is
mentioned in the story and added details such as a bottle of wine and cakes that flew on the
tree when the wolf grabbed Red Riding Hood. As we have emphasized, the artistic expression
falls in the phase scheme of when the child has already had enough visual experience and
from there probably the detail of a feather on the hunter’s hat, he probably saw that

somewhere and connected it to the hunter from the story. Warm red and yellow colors

% For more detail on the phases of artistic expression in children: N. Grguri¢; M. Jakubin, Vizualno-likovni odgoj
i obrazovanje, Educa, Zagreb, 1996.
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dominate. The boy favorite character is the hunter which can be seen in the drawing created
after the modern fairytale (Figure 2b) where the importance of the hunter is emphasized by
his size compared to other hunters. The color is outlined, and the characters have no body and
details such as fingers, eyes, which indicates that he has still not learned how to draw human

figures which is also a feature of the scheme phase.
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Figure 3a: L.R.R.Hood, Nina 6.10 years Figure 3b: Old New Little R.R.Hood

Figure 3a shows the artistic expression of a girl in which the influence of other media
(picture books and cartoons) can clearly be seen. She has drawn Red Riding Hood with a
cloak which is mentioned in the original story. The very character of Red Riding Hood is rich
with details which indicates the artistic ability of the child. Warm colors are present such as
red, orange and yellow. Figure 3b shows a drawing of the scene where Red Riding Hood
talks with the wolf disguised as grandmother appearing in both stories. It is, however, evident
that the meeting between Red Riding Hood and the wolf had a stronger impact on her after the
modern story. Both the drawings have plenty of unused space and the reason can be a reduced

experience o disinterest.
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Figure 4a: L.R.R.Hood, Gaspar, 5. 9 Figure 4b: Old New Little R.R.Hood

In the drawing in Figure 4a the author expresses in his own way the experience of the classic
fairytale. He still has not mastered drawing a human figure. He draws with colors, colors the
objects with local colors (trunks brown, treetops green) and with a free choice of colors (red
hunter). The symbol of the house dominates in both drawings. The drawing in Figure 4b, the
artistic expression after the modern fairytale has not been completed. In order to justify not
having completed it, the boy said that Red Riding Hood and grandmother were in the house.
We conclude here that the fairytale did not interest him much/encourage him to finish the

drawing.
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Figure 5a: L. R. R. Hood, Fran, 7 years Figure 5b: Old New Little R. R. Hood

Figure 5a illustrates the artistic expression following the classic fairytale. The expression is
richer in details which characterizes the phase of intellectual realism in children. The author
puts in his experience of the story and expresses it by including his imagination. Warm red
and blue colors are present. He uses color to point out some elements (black moon) and color
sthe objects with free choice of colors (blue bat, black moon). Black color symbolizes worry,

unhappiness, while blue color symbolizes eternity, nobleness (Jakubin, 1999). The drawing
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illustrates the story of a wolf crawling under the window of the house in which are Red
Riding Hood and grandmother. That is a completely new interpretation of the story. The
impulse for artistic expression in the modern fairytale (Figure 5b) is the mention of football
in the story “The woods were sold by the village fathers, and with that money they bought a
number of football jerseys and a tractor for the village team center forward” (Kanizaj, 2003)
due to which we can conclude that children like contemporary motives in modern fairytales.
The drawing shows how the boy follows football carefully for the football player on the left
has initials NI K on his jersey which could be Niko Kranjcar, the famous Croatian football
player who played in many clubs of the English Premiership (among others the London
Tottenham), while the player on the right has the advertisement bwin which is carried by the
football players of Real Madrid Football Club, and so we presume that the second player in
the illustration of the new story of Red Riding Hood is Luka Modri¢, a Croatian football
player and national team member who is playing for that famous club at the moment. The
work is rich in detail which indicates the artistic ability of the boy. In order to connect the
characters with the story of Red Riding Hood, the boy drew the football players in the wolf’s

mouth. He still has not mastered drawing human figures.
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Figure 6a: L. R. R. Hood, Marino, 6.9 years Figure 6b: Old New Little R. R. Hood

Determining space is evident in Figure 6a for the line between the ground and the sky is
drawn which is a characteristic of the scheme phase as well as drawing objects close to the
child (house, flowers). The entire paper has been filled and cold blue and green colors have
been used. The trees that are part of the woods through which Red Riding Hood had to pass
are pointed out in size. In the drawing drawn after the modern fairytale (Figure 6b), the
figures have no body. The drawing is telling a story, actually is trying to give an ending,

which, according to him, is missing and where the hunters go to catch the wolf. Complex
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elements are present in the work and they mark the movements of the hunters which is also a
characteristic of the scheme phase. The composition in both drawings is horizontal and seems
peaceful giving a feeling of movement from left to right. Since only black color has been
used, and a lot of unused space has remained, the impression is that not much attention was

paid to the drawing.
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Figure 7a: L. R. R. Hood, Roko, 7 years Figure 7b: Old New Little R. R. Hood

In the Figure 7a drawing, the boy wanted to tell a certain story, but it is difficult to discern
what is in the drawing for the figures have no body. There is a lot of unused space which
indicates eventual disinterest and reduced sensation. The lines and strokes are short and thin
and leave a cold and dangerous impression. The use of black color causes the feeling of fear
and emptiness, while the red color gives the effect of strength and excitement. In the second
drawing (Figure 7b) drawn after the modern fairytale, in using red color the child points out
something it perceived and which is important to him. We see that the end of the modern
fairytale has had an influence on him, i.e. the hunter is on the platform and is participating in
the discussion. The pattern of the sun is present in the corner which is frequent in the scheme

phase.

52



g
£l
: |

Figure 8a: L.R. R. Hood, Cvita, 6.5 years Figure 8b: Old New Little R. R. Hood

The drawings in Figures 8a and 8b are almost identical, the same objects are present (Red
Riding Hood, the sky line, sun, trees, flowers, heart) that are close to a child of that age. There
are many details in the human figure which shows artistic ability and pleasure in drawing.
Warm colors such as red, orange and yellow are present here. Children of this age like to sign
their names on drawings. The composition of both works is free, that is, the layout of the
shapes and figures on the surface. Both stories have equally stimulated the artistic creativity
of this little girl. The works seem joyful, particularly the colors as well as single details in the
drawing: six hearts dedicated to Red Riding Hood from the classic fairytale. It is interesting
that she has illustrated the new story of Red Riding Hood without the basket (flowers instead
if we compare it with the classic story illustration), but with a series of details: butterflies that
grasp attention with their beauty and joyfulness and details that give a new meaning to the
second illustration, (ex. A big heart that is as big as Red Riding Hood herself). The little girl

has imagined both stories in her own manner.
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Figure 9a: L. R. R. Hood, Marta 6.3 years Figure 9b: Old New Little R. R. Hood
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Figure 11a: L. R. R. Hood, Dunja, 7 years Figure 11b: Old New Little R. R. Hood
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The drawings in Figures 9a, 9b, 10a, 10b, 11a, 11b, 12a and 12b are similar in the
experience of the story with their scenes and choice of motives. Children at that age trace
from one another which can also be due to lack of self-confidence or lack of artistic
experience. The drawing of Red Riding Hood and the grandmother at the table is present in

all four drawings following the classic fairytale and it is obviously verified detail with a
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strong influence of other media for the scene of Red Riding Hood and the grandmother
talking at the table after having been saved by the hunter is pointed out in many picture books,
and it is a result of mutual happiness and a happy ending. Following the modern fairytale, the
children have drawn Red Riding Hood alone. The difference is only in the illustration of the
characters, each little girl has drawn in her own way Red Riding Hood and the grandmother,
and the figure of an identical Red Riding Hood is also present in the drawings of the modern
fairytale. In all the drawings, the figures are turned forward which is a characteristic of the
scheme phase, only in Figure 12a are shown profiles of human figures which is a feature of
the intellectual realism phase. This is similar in the drawing patterns of the sun in the corner
(Figures 9b, 10b and 11b), flowers in the shape of daisies (Figures 9a, 10a, 11a, 11b, 12a
and 12b) and a green stripe of “grass” at the bottom of the paper and a blue stripe for the
“sky” at the top (Figures 9b, 10b, 11b and 12b). The same objects are present in all the

works such as flowers, butterflies, as well as warm colors such as red, orange and yellow.

Interpretation of the results

The hypotheses from the beginning of the research were confirmed, children adopted the
modern fairytale due to its characteristics of ludism, humor and the use of motives in daily
life. It was very interesting for children to set characters of classic fairytales into an entirely
new context, nationally colored and recognizable to children, which they confirmed in their
answers. It was obvious that the artistic expression was stronger after the classic fairytale for
children used more colors and drew different objects. The classic fairytale induced them in
creating sceneries that were not mentioned in the story (Figures 2a, 4a, 5a). Drawings after
the modern fairytale were quite poor (except for the mentioned drawings of Croatian football
players), plenty of unused space remained and black color dominated which symbolizes fear
and insecurity. We can connect this with a very stable motive in fairytales that appears in the
reception of such stories fear — insecurity where children react with fear at persecuted
characters, which in this case are Red Riding Hood and the grandmother, but do not have a
happy ending because of the absence of the hunter. We noticed that media such as picture
books and cartoons influence the literary expression. Children at that age have quite a visual
memory and draw what they have verified (figure of the little girl, flowers, wolf), but when
they have to use their own imagination the problem arises due to which the characters in the
drawings following the modern fairytale are not defined, have no body, are lacking in color
and patterns are used. This could be because Red Riding Hood in Paje KaniZaj’s remake has a

less liked ending for the hunter continues further with his story at the Hunters’ Association
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Conference while the full-fed wolf snores peacefully after having eaten grandmother and Red
Riding Hood. On the other hand, the characters from the classic fairytale are well-known to
them, the perspective of expectation was not let down nor was the structure of the story itself.
The gender difference was noticed in the artistic expression and the choice of motives. The
boys were mainly drawing the hunter and wolf (Figures 1a, 1b, 2a, 2b, 4a, 5a, 6b, 7a and
7b). From 12 drawings whose authors were boys, 9 depicted the figure of the hunter and/or
wolf. The girls drew Red Riding Hood (Figures 3a, 3b, 8a, 8b, 9a, 9b, 10a, 10b, 11a, 11b,
12a, 12b). In all 12 analyzed drawings, the girls had drawn Red Riding Hood, of which 10
had objects such as flowers, butterflies and hearts. Due to this we conclude that even when
children have a given theme, they search for similar or equal motives of those they like to

draw anyway.

4. Conclusion

In the end, we can say how the story, or fairytale, takes a significant place in the life of a
child. We have seen how imaginative their visual interpretation is based on their knowledge
of the world and culture. Children like to listen to fairytales, daydream about them and sail
into marvelous worlds. The moral of the fairytales that leads to the victory of good over evil is
one of the conveniences of fairytale reception in the children’s world and in the building of
their character and view of the world that surrounds them. Fairytales are an infallible part of
childhood and their presence in necessary in the life of every child. Wonder, positive and
negative characters, contemporariness, spatiality and a happy ending make a fairytale the right
reading for children. Today’s fairytales, in a different guise, also capture children with
cotemporary motives and themes. The story covers a wide area that various theoreticians
define in different ways and divide into many subtypes. Charles Perrault and the Grimm
Brothers distinguished themselves in collections and remakes of oral stories/fairytales. The
story started developing in Croatia in the second half of the 19 century, first of all in
children’s magazines: Bosiljak, Smilje and Brsljan. These stories are characterized by
excessive didactics, but it was only with the appearance of Ivana Brli¢ MaZurani¢ and
Vladimir Nazor that the first artistic story was created. Under the influence of artistic art,
motives taken from Slavic mythology, especially Russian mythology and the author’s
experiences Price iz davnine (Stories from Ancient Times) were created as the highest range
of Croatian artistic fairytales. After the Second World War, Croatian literature for children

developed intensively, and a particular development took place after the 70s of the 20"
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century with the appearance of Zvonimir Balog, Luko Paljetak and Pajo Kanizaj.
Contemporary fairytales use classic motives in a new way, expand the description of
characters, place and time, and the moral is often left out. Modern fairytales appear taking
themes or characters from artistic fairytales to show irony or humor. In this work we have
tried to verify how classic and modern fairytales influence the artistic creativity of children.
We decided on drawings, as the easiest way for children to express their emotions and
experiences is through drawings. There are certain phases in children’s artistic expression that
are universal or inborn. The children who took part in this research were in the scheme phase
where thought moves the artistic ability, drawings record the course of a child’s thoughts and
children give significance to the drawing. Children’s drawings are a means of communication
among themselves, and most frequently of the child communicating with itself. Emotional
coloration characterizes them, and each drawing has a value in itself regardless of the child’s
ability. Due to this, it is ungrateful to generalize and analyze these drawings but certain
features can be drawn out. Drawings drawn after reading classic fairytales like Little Red
Riding Hood by the Grimm Brothers are quite imaginative, colored and illustrate scenes that
are not mentioned in the story which means that it stimulated their creativity, while after the
modern fairytale The Old and New Story of Little Red Riding Hood, children drew quite poor
drawings in which colors were missing, there was plenty of empty space on the paper and
often they traced from each other (except for the most informed one on football where, as we
have already pointed out, Croatian football players Niko Kranjcar and Luka Modri¢ were
drawn). The reason, of course, can be temporary dissatisfaction or disinterest, satiation or lack
of motivation. The difference in gender is also noticed in the choice of motives, colors and
figures. Namely, the girls pointed out that their favorite character was Red Riding Hood, and
they drew her in colors and motives such as flowers, butterflies for which we can say are
characteristic for girls, while the boys decided to draw the hunter with a gun. The results
show how children are like fairytales. They like the classic fairytale because they are familiar
with it and it has a happy ending, the characters are positive or negative and the plot is simple.
Children have already met with the story in their family circle through stories told by adults or
through picture books. Many of the Zadar children go regularly to the puppet theatre where
the Grimm Brothers’ fairytales are on the repertoire and so is Little Red Riding Hood. As we
have emphasized, they like the contemporary story for its elements of humor, surprises and
motives that appear in their daily lives and are a part of their life regardless of the happy
ending which is exceptionally important for children but has been left out in the modern story.

Classic stories capture them anew and they will surely be their faithful readers, but, on the
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other hand, the modern fairytale with its playfulness is finding a place in the childhood of
children and, as we have seen, children gladly accept it. At the end, even though the drawings
lead to a significant difference, or they prefer classic fairytales as a literary pattern for
drawing, the ludic character of modern fairytales is not to be ignored for the modern fairytale
has plunged into national culture resulting in some new contents in a child’s literary

expression which can eventually be a significant impulse in children of an older age.
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SMILJANA ZRILIC! — VIOLETA VALJAN VUKIC? — MARKO JURCIC?

PEDAGOGIC-DIDACTIC CONCEPT IN BRINGING UP
AND EDUCATING GIFTED CHILDREN

The upbringing and education of gifted children is all the more becoming a central theme in
pedagogy, trying to research, perceive and contribute to as completely possible a pedagogic-
didactic concept that would enable a maximal development of capacities — whether general
(intelligence) or specifically for mathematics, technique, music, literary, artistic expression
and independence, curiosity, original way of thinking, high level of creativity and similar. Its
desire is, at the same time, to reach the competence profile of contemporary
educators/teachers in order to improve at the most their role in identifying and working with
gifted children. This work would like to contribute to the above mentioned in first taking into
consideration the starting point discovering and identifying the gifted. Then the work views the
programmes of giftedness encouragement in preschool institutions, work with the gified in
elementary school and the competence of educators and teachers in working with gifted children.
Bearing in mind the importance of acknowledging and developing giftedness, the conclusion points
out the need of recognizing specific individual potential in a child already in the preschool and
early school period and thus direct it adequately and support its development so that special
programmes and adequate teaching atmosphere may timely work on stimulating and developing
their giftedness.

Key words: gifted children and pupils, programmes, educator and teacher competences

Introduction

The Croatian legal framework has been established so as to foresee numerous possibilities of
working with the gifted, but the biggest problem is that only a small number of experts can
implement all these contents and possibilities and realize them adequately in practice. In the
study programme of educators and teachers at Croatian universities there is no course on
gifted children and pupils. There is no course at Zagreb University (studies in Zagreb,
Cakovec and Petrinja) and neither in Split, and there is no mention of giftedness within the
framework of Children with Special Needs. In Osijek only a couple of lessons are foreseen on

the theme of gifted children and pupils within Children with Special Needs, while at the
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universities in Pula, Rijeka and Zadar, optional courses such as Gifted Children and Work
with Gifted Pupils are given within the study programme for teachers and educators.

Gifted children are those children from whom one can expect high achievements due to
their exceptional capacities. They require special education programmes from the ones
offered in kindergartens and schools, and additional contents for individual expression of
particular potentials in their gifted and creative self (Vican, 2007). In order to perform
adequate procedures, it is most important to recognize giftedness, i.e. observe indicators of
giftedness and understand their capacities so as not to be socially “inadequate” and badly
adapted among other children.

A potentially gifted child: starts and speaks “intelligently” with older children and adults,
has a subtle observation and memory for details of things it observes, can narrate parts of
stories, poems and games seen on TV or heard from the teacher in exact chronological order,
without being encouraged, asks questions that are difficult to answer, wants to study
independently (letters, reading) and in doing so needs little help from adults, tidies up toys
and other objects so as to group together what goes together (classifies them according to a
certain criterion), uses logics in discussions, connects causes and consequences using words
such as “because” , “since”, can concentrate on a task or activity, enjoys talking about how
machines works, possesses a rich and lively vocabulary, expresses his own feelings even
when others do not agree, feels certain events intensively, is obstinate, persistent in his
assurances, certain activities or issues preoccupy him to the measure that he cannot transfer to
other activities, is very curious (often asks “who”, “what”, “when”, “where” and “why”), can
verbally put together a short story, poem or letter, or add his own details to a poem, discusses
intensively on what is right and what is not, on good and evil, guilt and justice, has a subtle
sense of humour (finds some things funny even when other children do not), imitates people
and animals in successful pantomime, shows impatience in routine duties such as tidying up
and similar, performs some works differently from others but logically, plans, creates his own
games, in his game he has imagined toys and co-players, is capable of producing a great
number of ideas or solutions to problems, shows intellectual playfulness, imagination,
thoughtful experimenting in the sense “I ask myself what would happen if ....“.

Due to all the aforementioned, gifted children have problems in social interactions with
other children: they are unusually vulnerable to criticism from others, have a very expressed
need for success and self-confirmation, are often isolated and reserved which reduces self-
respect, worry at attempts of unrealistic changes and goals that may bring about strong

frustrations. Intolerance and lack of understanding from peers is frequent and can cause
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rejection and possible isolation. Lack of understanding and support for gifted children can
cause significant problems (Webb and Kleine, 1993). The aspiration for high upbringing and
education standards and achievements demands the attribution of greater meaning to the
discovery of gifted children and the creation of possibilities for the development of their
giftedness in one or more fields. The task of the educator and teacher is to substitute the usual
situation in which contents, methods and ways of working are adapted to the average majority
in the group. Observing gifted children and encouraging their giftedness by creating
programmes in line with the tendencies, interests, motivation and capabilities of gifted
children is an obligation of the educator and teacher and the research assistant.

Even though significant differences exist among gifted children and pupils, they are
described as those with greater cognitive possibilities, developed capacity for quick
understanding of complex ideas and concepts, learn faster with deeper understanding than
their peers, show great curiosity in certain fields, creative ability, ingenuity and capacity in
creating a great number of ideas and in observing different viewpoints. Talented and gifted
children and pupils can have difficulties that disturb the recognition of talent and giftedness.
The difficulties can be in the motor, sensory, and emotional plan, in study and behaviour
respectively. They are inconstant in their work, do not finish their tasks, are constantly restless
and similar. They give the impression of being average and under average, achieve results that
are under their capacities. These children and pupils demand particular diagnostic examining

and a carefully designed curriculum.

Giftedness encouragement programmes in preschool institutions in the Republic of

Croatia

The first programme of giftedness encouragement in the preschool period in the Republic of
Croatia started being implemented in 1993 in Zagreb as an experimental programme entitled
“Additional encouragement of the development of clever and potentially gifted preschool age
children”. It was based on the cognition of the importance of early discovery and
corresponding encouragement of development possibilities in children with above average
capacities (Cvetkovi¢-Lay, 2002) and in 1995 the Bistri¢ Centre for promotion of giftedness
in children was founded. It organized seminars and training for parents and educators with the
aim of developing professionally applied activities in the field of education of the gifted in

upbringing and education practice and counselling work with parents.
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The early discovery and encouragement of capacities in gifted children is an area that is
becoming all the more important in the world because it is possible and necessary to observe
giftedness at the earliest age. Such an approach has a preventive significance for researches
have shown that inappropriate upbringing and education of gifted children can later result in
various types of their unacceptable and antisocial behaviour (Saunders and Espeland, 1991,
according to Cvetkovi¢-Lay, 2002).

The first significant step in discovering capacities in children is by watching and
observing behavioural features. It is necessary to observe early enough the special behavioural
signs that indicate potential giftedness, adequately support development and accept the child
with all its “difficult” characteristics, and these are the first steps on the road to successfully
realize a child’s potentials. Considering that the evaluation of giftedness will be performed by
professionals (generally psychologists), it is important for educators and teachers to recognize
the signs of potential giftedness.

Gifted and clever children are to be differentiated. A clever child shows interest, answers
questions, knows answers, is at the top of the group, understands what something means,
observes with livelihood, finishes what it has started, has good ideas, enjoys school, has a
good memory, performs its tasks obediently, learns easily, likes to display in parts, likes the
company of peers, and absorbs information. A gifted child is particularly curious, searches for
new knowledge, new ideas, discusses in detail, asks questions, looks further away from the
group, has an aim and knows what it is looking for, comes to conclusions by itself, observes
attentively, does not quickly reject ideas, starts projects, has unusual ideas, enjoys studying,
makes good assumptions, searches for analogies in nature, is very critical, likes complexity in
exposure, prefers adults or older children, and manipulates with information.

The behavioural features of gifted and clever children may surely be a landmark in their
being recognized by teachers and educators, as an incentive to direct children (with the
consent of their parents) to identification procedures. It is, therefore, particularly important for
school age children to find contents of upbringing and education and forms in which they can
develop more intensively. Clever children often please their educators and parents, and it is
easier and more pleasant to teach them, while gifted children can be exceptionally difficult for
they do not adapt to the usual standards. Many gifted children equally manifest behaviour
that is connected to the ADHD syndrome: motor restlessness, inattention, high level of
activity, impulsiveness and absence. Gifted children and children with lack of attention and
hyperactivity have many similar features such as: weaker attention, boredom and absence

(daydreaming) in specific situations; low tolerance and lack of perseverance in tasks
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perceived as too easy and unimportant; discerning power (maturity) is not in line with the
advanced intellectual development which may cause impulsive reactions; intensive nature can
be the cause for conflict with authorities; reveal a high activity level — they need less sleep;
have a tendency to question the rules, customs and tradition.

Therefore, programmes for the encouragement of giftedness must follow the basic
concepts of a differentiated programme and they are: widening and lengthening of the basic
programme, satisfaction of expressed interests, tendencies and capacities of the child, faster
pace and more flexible exchange of activities, encouraging higher levels of the thinking
process and freedom and independence in creating programmes for children and educators
(Cvetkovi¢ Lay, 2002).

Article 12 of the Government Pedagogic Standards for Preschool Upbringing and
Education (NN 2008) states that special programmes for preschool upbringing and education

of gifted children are realized as:

a) expanded regular programmes that are partly adapted to the child’s expressed
interests, tendencies and capacities and realized through regular preschool upbringing and
education programmes,

b) work programmes in smaller groups of children of equal or similar capacities,
tendencies and interests with organized special activities (projects, more demanding logical-
didactic games, work on multimedia computers and similar),

c) specially adapted programmes with additional contents that stimulate the development
of specific areas of giftedness while respecting the particularities of gifted children and are
realized as:

— play rooms for gifted children of similar intellectual capacity and interest (up to
15 children)

— programmes of specific content for children with similar capacities, interests and
talents (music, visual art, sport, languages, creative play room)

— individual mentor work.

Equally when dealing with measures for didactic means and other tools necessary for the
implementation of regular and particular programmes in line with Article 12 Subparagraph 2
which states that corresponding tools are to be ensured in special programmes for children
with special upbringing and education needs (children with difficulties, gifted children and

children with health needs).
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Work with gifted children in the elementary school system in the Republic of Croatia

— general directions, legislation and regulations

The Regulations on Elementary School Upbringing and Education of Gifted Children (OG
34/91) are in force in Croatia which regulate the manner of observation, education,
stimulation and follow-up of gifted children, and the conditions and procedures by which a
pupil can finish elementary school in a shorter than prescribed period. Article 2 of the
Regulations on the gifted defines a set of characteristics that enables the pupil to permanently
achieve above average results in one or more areas of human activity and this is conditioned
by a high level of development of single capacities, personal motivation and outer stimulus.
Such children achieve high results or have the potential for high results in: general intellectual
capacity, special school capacities/academic capacities, creative and productive opinion,
management capacity, visual and acting capacities and psychomotor capacities. Article 4 —
identification and assessment of gifted children’s features are realized by elementary school
teachers and professional associates. The school will use data and opinions given by parents,
educators in kindergartens and other experts — realizing programmes in which the pupils are
participating outside school. Article 5 — in aiming at gifted children’s development, the
elementary school will enable: work according to various intensity programmes, choice
programmes, group and individual work, work with a mentor, early registration, acceleration
or ending of the elementary education in an earlier than prescribed period, extracurricular
activities and activities outside school, contacts with experts from the area of interest, access
to sources of specific knowledge. Article 8- Elementary school pupils (from 1% to 31 grade)
can finish two grades in one school year if it is established that on the basis of objective
examination of reading and comprehension, literacy and mathematical knowledge and
knowledge of other teaching subjects the level of knowledge is higher or equal to that of
pupils in a year older grade. A pupil from 4™ o g™ grade can finish two grades in one year
after having passed the class exam. Article 32 of the Government Pedagogic Standard of
Elementary School Upbringing and Education, OG 63/08, states that the school is obliged to
systematically identify gifted children during the school year, work with them according to a
special programme, follow their improvement and draw up a report of this based on the
judgement of the expert school team. Work with gifted pupils is performed according to
programmes of various intensity and complexity as a differentiated teaching programme in

the class or in upbringing and education groups, creative and/ or research workshops through
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choice programmes, group or individual, in particular outside school activities, parallel,
extended programmes or enabling access to sources of specific knowledge. The school can
approve the absence of a gifted child for a period longer than the prescribed one and the need
to adapt the manner of examination and grading for such pupils. The work programme with
gifted children consists of: increased work of the teacher with gifted children, procurement of
necessary teaching tools and literature, access to special sources of knowledge, state and
international competitions of gifted pupils organized by the competent Ministry of Education
and other subjects that have the approval of the ministry authorized for education, incentive
funds for pupil scholarships, awards and other.*The aspiration for high upbringing and
education standards and achievements demands attributing more meaning to the discovery of
above average and gifted children and creating the possibility for the development of their
giftedness in one or more areas. The task of the teacher is to substitute the usual class
situation where contents, methods and ways of working have been adapted to the average
majority in the class. Noticing gifted children and encouraging the development of their
capacity by drawing up a programme in line with their tendencies, interests, motivation and
capacities is the obligation of the elementary school teacher and professional associate.’

An individualized curriculum is drawn up for gifted pupils whereby its contents and
quantity correspond to the needs of the individual or group. The curriculum should be
reflected on an advanced level of opinion and problem solving which is attributed to these
pupils, a depth and complexity of content that offers them the corresponding challenge and
intensity as well as the opportunity to express themselves creatively. An individualized
curriculum makes it possible and includes aspects of support which eliminate or reduce
obstacles in the achievement of determined goals. With the manner of organizing the
upbringing and education work and programme for gifted children, the school ensures the
participation of pupils in the upbringing and education programme in line with the level and
type of giftedness, additional lessons and other types of work that encourage their capacity
and creativeness. The formation of an individualized curriculum demands a corresponding
adaption, difference (differentiation) of contents and themes and the period of time for
mastering the contents and the course of study and work form. The curriculum must open new
possibilities in school work organization, firstly in enriching the upbringing and education

programme content of gifted pupils, methodical procedures, textbook offers, communication

* Completely taken over from Government Pedagogic Standard for Elementary School Upbringing and
Education OG 63/08
> Excerpts from Croatian National Educational Standard
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skills and social relations. It is necessary to adapt to gifted children’s goals, contents and ways
of work.

Two most common approaches that are used for the needs of gifted pupils in elementary
school are: expanding, drawing up and realizing a particular or enriched upbringing and
education programme and an accelerated programme. Expansion represents vertical adaption
that enables the pupil to advance more quickly with the curriculum. It can contain
acceleration, when pupils “skip” a part of the curriculum in order to move faster towards their
goal. The contents of the general curriculum can be enriched so it can become more complex
which leads the pupil to a deeper introduction of single contents and advancement at an
adequate speed for the pupil. Enrichment signifies horizontal adaptability within the entire
curriculum. It signifies a type of study that is outside the elementary programme that children
study, it respectively represents an addition to the general curriculum if it does not change it.
It can be achieved with a group of children and pupils working together at additional contents
within the curriculum. The enrichment does not have to be intended only for gifted children
but also for the other pupils in the class. The application of a drawn up particular and enriched
upbringing and education programme for gifted children or a group of gifted children and its
implementation assumes: the identification of a gifted pupil, the diagnosis of giftedness
respectively, drawing up a work programme for one or a group of gifted children, creating a
team of professionals who will follow their/his work, ensure conditions for the
implementation of the programme (timetable, teaching tools, literature, forms of teaching or
studying), and the evaluation of the pupil’s results and achievements.

The possibilities of enriching the programme for gifted pupils or pupils are various. The
programme can refer to every upbringing and education area, and the approach to the contents
is deeper, lead individually, often connected to other areas, interactive, and can be under the
leadership of an outer mentor (for example, a scientist, artist and other). In the enriched
programme practice, gifted pupils do not stand out in the class community or school
environment but work individually at tasks or projects with professional guidance. It is
important to take into account the individual needs and tendencies of each gifted pupil and
particularly their motivation.

Acceleration © is a form of teaching which enables the pupil to finish elementary school

in a period shorter than prescribed. Acceleration means that a pupil is earlier included in the

% Acceleration can be partial — when the gifted child spends only one part of the school day in a higher class
listening to one or more subjects and complete — when the pupil finishes two grades in one school year.
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regular elementary school education or the possibility of transferring to higher grades during
the same school year, and it refers to those pupils that stand out with excellent achievements
in one part or all upbringing and education subjects. Acceleration is a more demanding and
more sensitive manner of realizing the needs of gifted pupils. Gifted pupils stand out in
determined above average capacities, which is more demanding for the teacher in the didactic
and methodical approach. It is thereby important to take into consideration the level of
emotional and social maturity of gifted pupils before deciding on the application of
acceleration. Pupils are often encouraged with additional work in order to participate at
competitions, gatherings and meetings. The Croatian school system enables a third type of
work with gifted pupils and that is enabling them to participate in special periodical
upbringing and education programmes that are organized for a group of gifted children within
the school itself — music, ballet, visual art and similar programmes that are periodically
organized in the so-called summer schools, Saturday schools, specialization programmes and
similar.

The National Framework Curriculum of the Republic of Croatia emphasizes how gifted
children are to be included in additional teaching and other forms of work that stimulate their
capacity and creativity. A programme based on characteristics and special upbringing and
education needs of such children and groups of pupils must be different in quality and not in
quantity from the regular, general curriculum. It demands not only a corresponding adaption,
differentiation of contents or themes and a pace for mastering the contents respectively, but
also the process of teaching and work form, above all the drawing up of an individualized
study programme. The goal of the National Curriculum is defined accordingly: enable gifted
and talented children/pupils the development and implementation of their potentials
respecting their social and emotional needs. Special attention is given to mentorship,
competition, special programmes, pupils with “double special needs” and centres of
excellence.’

Mentors are experts in the field of pupil interests, or capacities, whereby a child/pupil can
work on the principle of “apprenticeship”. The mentor then has the role of guide, teacher, idol
and friend. Besides mentor assistance to gifted pupils that can be subject to difficulties arising
from the disharmony of intellectual and socio-emotional level of maturity, academic and

socio-emotional support is also offered. Therefore, mentorship has a dual function: assistance

" Completely quoted from the Croatian National Educational Standard
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in developing giftedness or talent and support through “emphatic cooperation”. A mentor can
be a teacher, older pupil, parents-volunteers and a guest expert.

Children are directed to various competitions in the areas of their interest whereby the
chance is offered to compete or show their capacities and talents with which they receive
acknowledgements but also test their capacities. It is therefore considered that competitions
can be local, national and international as well as individual and group ones.

Special programmes are various extracurricular activities, workshops, summer and winter
schools and clubs where gifted children/pupils participate and attend programmes according
to their special areas of talent and interest.

Gifted and talented children/pupils with “double special needs” are gifted children that
have an additional difficulty such as, for example, ADHD, difficulties in studying, sensory
and motor difficulties, etc. The giftedness and talent of such children most often remains
unrecognized and they do not have the possibility of realizing their potentials. They,
therefore, need special forms of identification and support in the upbringing and education
system, but also outside such a system, through alternative off-school educational and
therapeutic programmes.

The following group of gifted children that are in danger of not being able to realize their
potentials are pupils “outcasts”, gifted children that seem average and under average
respectively, inconstant in work, not finishing their tasks, etc. These children/pupils also
demand special diagnostic testing, alternative off-school forms of studying, non traditional
studying skills, mentorship.

It is necessary to establish centres for the development of giftedness and creativity that
will offer professional assistance, lead research and education activities in the field of
giftedness and creativity, connect legal bodies and education, science and economy
employees, and all this with the aim of providing corresponding education support to gifted
children /pupils. The centre offers support to gifted children’s parents and informs, counsels
and educates parents on the characteristics and needs of gifted children. The centre is a place
where gifted children socialize at national and international level, and find encouragement and
support among peers (mental and chronological). It ensures seminars, summer and winter
schools, camps for the gifted, pupil interest groups, learning by internet and online forums
where members can discuss on various themes. It also cooperates with international
organizations and institutions for the gifted and enables gifted children in the Republic of

Croatia to attend camps and various events organized for them at home and abroad. Besides
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working with children and pupils, the centres have the task to train professionally all the

participants of the system.

Educator’s and teacher’s competences in working with gifted children

Competences needed for working with gifted children refer to, firstly, the capacity of identify
giftedness. Namely, it happens in practice that educators and teachers do not identify
giftedness or have a feeling of discomfort and fear and ignore the child’s giftedness. They
must, first of all, show interest in lifelong learning, team work interest and the assistance of
experts of various profiles but also nourish flexibility (develop and research styles and
learning strategies). It is important to create an atmosphere in class that will favourably
influence giftedness which means: give pupils freedom and encourage them to think
independently, react positively on curiosity and unusual questions, always stimulate pupils to
participate in additional activities they are particularly interested in and stimulate their
imagination and perceptive presentation.

The teacher is to enable gifted pupils to have access to specific sources of knowledge,
bringing them additional literature, magazines with themes they show interest in. It is equally
inevitable to communicate with parents daily so as to stimulate the giftedness. A gifted child
in class can be of great help to the teacher if he knows how to stimulate the child’s potentials
for he can have a positive impact on the other pupils in the class if assisted by a competent
teacher. We can thus point out the positive side of a child’s giftedness in teaching: they
express well their thoughts and feelings, work conscientiously, constantly achieve success,
wish to learn, explore, search for additional information, are sensitive to the feelings and
rights of others, they are original in discussions and are stimulating, and they are quick at
observing the connection and relation between phenomena and objects. Teachers sometimes
neglect a pupil’s giftedness for working with gifted children demands great engagement,
patience and special methods of work for the existence of not only positive but negative
aspects of giftedness that make it difficult to have quality work in class. We, therefore, say in
particular: thanks to their capacity of speech they can report on the basis of little knowledge,
they tend to dominate in discussions, they can be impatient upon taking over new task, they
can decide to read literature instead of actively participating in activities, they can resist
standard procedures or rules, they can experience frustration due to lack of logics in daily
school activities and off-school events, they can be bored at repeating the covered material,

and they can use humour to manipulate.
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When speaking of gifted children’s characteristics connected with studying, it is
important to emphasize that such pupils have a very well developed vocabulary for their age
and a wealth of expression, master reading early and read books of serious content. They have
a good memory, learn fast and easily, pay attention in class and often observe more than
others. They are highly motivated, strive for perfection, are not easily satisfied with their
achievements and are very self-critical. A gifted pupil is focused on discerning the correct
from the incorrect, the good from the bad, and tend to judge events, people and things, and
they are characterized by great self-confidence and persistence in work.

Gifted pupils enter into a social relationship with great self-confidence and cooperate
well with peers and adults. At the same time, they love to dominate for they have good
organization capacities which are not always accepted and they can cause isolation with peers.
Gifted children have an imagination, original ideas and often find unusual solutions, like to
improvise and include a great number of elements in their artistic work and thus the

characteristics of these children are emphasized creativity and artistic expression.

Preschool institution curriculum — from traditional to an organization learning and

changing permanently

Continual changes in upbringing and education institutions include the need for continual
studying of all upbringing and education processes. Some authors point out the meaning of
organization readiness to respond to the changes in contemporary society by stating “the
speed of learning in an organization must be equal — or greater — than the speed of change in
the outer environment for the organization to survive and develop” (Stoll and Fink, 2000:
201). Continuous studying and development in an upbringing and education institution
represents the necessity to accept new types of professional development of educators and
teachers who contribute in creating the culture of continuous research and study (Fullan,
1993; Malaguzzi, 1998).

Preschool curriculum cares for all the areas of a child’s development whereby it enables
children and educators to create, shape and develop it in line with the individual child needs
and its differences. It is impossible to unequivocally define a curriculum and its significances.
While some authors “equalize” it with the term of a teaching plan and programme (Marsh:
1994), others are of opposite opinion (Fullan, 1993; Malaguzzi, 1998; Elliott, 1998; Ellis,
2004; according to Slunjski, 2011).
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The differentiated concept of curriculum reflects not only on its conceptual and
theoretical attribute but also on the different conception of the methodology of its making,
contents and structure. The curriculum is equalized with the complete, systematic and whole
planning of upbringing and education and refers to tasks, time, work methods and instructions
on work organization by precisely determining what pupils need to adopt at a proper level of
knowledge and skill. (Mijatovi¢, Previsi¢ and Zuzul, 2000). Previsi¢ (2007) differs the closed
curriculum which mostly has the characteristics of a traditional concept of plan and
programme and does not endure any features of spontaneity in its making, while in an open
curriculum it is the spontaneity and non-planning in its making that are acceptable and imply
the flexible methodology of its making. Besides these two mentioned types, Previ§i¢ mentions
the mixed curriculum as one more type of curriculum that represents the transitional form
from standardized to a humane and creative curriculum. A mixed curriculum endures less
what is provided, sets the framework for building the implementing core in a free and creative
manner so as to activate the pupil as much as possible in the development of knowledge,
capacities and skills, as well as general and specific competences through projects and
research tasks, and it is the transition from a standardized to a humane and creative
curriculum of contemporary upbringing and education. The teaching plan here is more a
direction for the teacher from the point of view of work organization, way of implementation
and control of the performed (Previsi¢, 2007).

The curriculum in a broader sense represents the official conception of upbringing and
education, mutual at state level, prescribed by acts that contain the basic ideas and principles
of upbringing and education, the living and studying of children in an institution of early
upbringing, while, in the narrow sense, it represents the ways in which single upbringing and
education institutions succeed in realizing these principles in practice. (Slunjski, 2012). In the
Republic of Croatia this is displayed in the acts Program Direction of Preschool Children
Upbringing and Education (1991), Proposal of Preschool Upbringing Development Concept
(1991) and National Curriculum Framework (2010).

The curriculum is designed in order to realize long-term goals with children in social,
emotional, bodily and cognitive areas. It is oriented towards knowledge, skills, understanding
attitudes, points out the development of contemplation, conclusion and capacity development
in solving issues, and its contents need to be stimulating and meaningful to children and
actively include them in the process of studying. It thus ensures the psychic security of
children and supports their individual, linguistic and cultural differences, and develops the

supporting relationship with the family.
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It is indisputable how almost all contemporary approaches in upbringing and education
point out the importance of the individual approach to children. Contemporary schools, as
well as preschool institutions, find it difficult to achieve the function of developing
individualization and ensure the basic assumptions of lifelong learning of individuals. Their
priority task is thus to identify and develop the existing predispositions of each child and
subsequent finding of contents. Hentig names such an approach “teaching directed towards
the pupil” (Hentig, 1997). A child that learns is more active than the teacher, while the
teacher’s role is changed; he is the creator of conditions for a child’s learning and the
organizer of various situations that favour learning.

In literature we find three different approaches to curriculum orientation (Slunjski, 2001).
The first is transmission-oriented and consists of direct, verbal teaching of a child with
prescribed contents for a determined chronological age whereby the position of the child is
passive with reference to the educator. The second, the transaction curriculum orientation
refers to the deliberation of the result and education process, organization of the environment
in which every child is to be educated through his own activities and the indirect support of
the educator. Attention is there paid to the process of creating significance and comprehension
of what is being studied, and knowledge is looked at as one’s own construction and the
reconstruction of the child’s acquired experiences. The child is intrinsically motivated to
study and understand the world around it without the permission of adults and outer
motivation. The last is the transformation curriculum orientation which refers to the personal
and social transformation of the child and educator who upgrades his personal and
professional development though the constant research of his own upbringing practice. It
reflects the concepts in which knowledge is constructed in the learning process leading to
constant changes of the individual, the child who studies respectively.

A traditionally outlined curriculum is based on trasmissive orientation and implies a
strictly structured process organization of upbringing and education where the educator plans
in advance and realizes with children certain themes or contents regardless of the differences
in their potentials. Such an approach is based on forcing intellectual goals according to
general criteria and not according to the child’s interests and knowledge. On the other hand,
contemporary preschool education should be directed towards respecting the dissimilarity of
interest, disposition and capacity of children. In line with such a curriculum, the point to start
from should be the developing continuum of each child. It is, therefore, necessary to plan

heterogeneous teaching strategies in creating the context of learning inasmuch as every child
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is a single individual with an individual pattern, experience, growing up timeline with
different studying styles and interests.

A curriculum is defined as the joint living of a group of children, educators and parents.
This community studies together, tries various ways of having a better understanding of the
life situations they find themselves in. The most important characteristic of an open
curriculum is that it is installed and develops within all life situations. The emphasis is on the
upbringing process, and the principle method of open curriculum development is dialogue
among the members of a group. It is important that each one participates equally and
according to his possibilities (Slunjski, 2001).

The integrated curriculum® unites all development areas in one activity at the same time.
Its nature is unpredictable, not predefined; time is flexible and starts from the child’s interest.
If we perceive a child as a comprehensive and integrated human being, it is necessary to
ensure an open and integrated approach to learning in his development. It is the integrated
curriculum that joins all development areas (psychological, socio-emotional, and cognitive)
and, at the same time, it starts from the child in a determined physical and social context.
Advocates of this curriculum approach base their attitude in the connection of different areas
in a joint theme that causes interest with children. The theme is chosen as valuable to a child’s
interest and is fully studied in a purposeful context. On the other hand, isolated presentation of
activities confronts the child with fragmented information which complicates his
comprehension whereby it feels incompetent and disinterested.

The integrated curriculum is cohesive and its basic goal is to help children develop
apprehension, critical knowledge on different problems they deal with. To realize a cohesive
curriculum means “...to ensure and organize the theme or concept in the domain of a child’s
experience (and its apprehension) that will enable his research, interpretation and active
participation in activities that can refer to one or more areas of learning, i.e. disciplines.”
(Bredekamp and Rosegrant, 1992). The aim is, therefore, to develop in children the desire for
learning and researching and enable them to engage personally in the research and
apprehension of the problem. Cohesiveness leads to deeper understanding of the issue. It is
organized on the theme that interests children, helps them understand the world they live in,

encourages self-regulation and independence in a child and a deeper research on the theme.

® The integrated curriculum is characterized by the following elements: the curriculum is not defined in advance
but is created by educators and children, children of different age and capacities are integrated, a stimulating,
interesting and concrete environment for learning and acquiring experience, flexibly arranged time, joint
cooperation with parents and experts, activities should integrate different areas of knowledge, and the
importance of the educator's team work with children.

75



One of the aspects of a cohesive integrated curriculum appears under the name “work on the
project” (Katz and Chard, 1989). In such an approach, educators stimulate children to find the
issue in their environment which they will study more profoundly independently or through

joint research with others.
Projects of approach to work and learning

Project teaching is a didactic system that takes place according to the project that enables self-
organized and self-responsible teaching whereby the individual work of a pupil is tied with
the assistance of the co-pupil and teacher. The project is a joint attempt of the teacher and
pupil to connect learning and work so as to jointly process the set task and bring results. In
project teaching pupils learn the methods and strategy of learning which means: pupils in
project teaching learn how to search for information, how to structure, organize, plan, decide,
shape, maintain order and visualize. Work on the project as a cooperative form of teaching
and learning allows the drilling of solidarity action and provides experience in team and group
work. Teaching work in project teaching is directed towards an interdisciplinary approach and
stimulates thoughtful connection of knowledge from a larger number of teaching subjects.

The project form of teaching represents the integrated aspect of learning and researching
in children and educators which is completely directed towards the child’s interests. The work
concept on the project9 enables the integration of various areas of child learning and the
satisfaction of numerous goals towards development areas. Children best learn from
experience and in those circumstances that stimulate curiosity and research. Author Slunjski
(2001) defines “work on a project” as a set of activities where one or more children study a
theme or issue more profoundly. The work of children on a project can last for a few days,
weeks, depending on the age of the children and the nature of the theme. It is significant to
point out that this approach is important even for the position of the educator in the study
process for it is based on the understanding and respect of the importance of the philosophy of

education, professional and personal development of the educator, understanding education as

® Work on the project is not a new period in early upbringing and education. The historical context of
development of this approach to learning is connected to the USA, and in England it was accepted during the 20s
of the past century. The project method of working with children of early age was founded by Klipatrick in 1918.
(Slunjski, 2012) The conception close to the work on the project was mentioned under the name “Bank Street
Approach®, and later developed into “Bank Street College of Education® in New York. Its purpose was to
connect the awareness of the child’s possibilities with the concepts of education and stimulation of various levels
of the child’s development and its interaction with the environment.
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a process of strengthening the individual in participating in the democratic process, and the
respect of the child’s family, community and culture context.

Children are intrinsically motivated in a project, explore issues and experiment in
cooperation with other children, and the educator stimulates the children to enter into
interaction with the environment in a way that makes sense to them. Such a manner of
integrated learning points out the active participation of children and stimulates the
development of emotional, moral and aesthetic sensibility in children, as well as the
development of skills and knowledge, and helps the child to awaken the understanding of its
own experience in his living environment. The theme of the project is chosen according to the
child’s interest on which his knowledge also depends. On the basis of observing and listening
to children, the educator comes to new ideas. The theme project develops through the model
Z — 7 — N (Hansen, Kaufmann and Walsh, 2004). The mentioned model gives answers to
three key questions. The first question (What do I know?) is connected to the initial
knowledge on the theme where the educator asks the question and encourages a conversation
with children, and the children’s answers are written on a paper with their name and
comments. In the second question (What do I want to know?) the answers become the content
of the project theme, questions are written down and a plan of activities is drawn up on the
themes to be discussed, visiting sites are determined, their organization and similar. The final
question (What have I learned?) enables the educator to cooperate with children in the
evaluation of their knowledge and skills they have adopted during the project, and to analyze
the activities that have been conducted which will contribute to the success of later projects.
One of the better known pedagogic concepts applied in preschool institutions and lower
elementary school grades is the Reggio conception'’. The concept is founded on the studies of
Dewey, Piaget'' and Vygotski'>. The theoretic strongpoint of the conception is made up of

three principles, and they are constructivism, attentive learning and a school open to the

' The Reggio concept appeared in the 60s of the past century in Italy and its author was Loris Malaguzzi who
considered that a child has numerous inborn possibilities of expression and potential that stimulate one another.

" The founder of constructivism, Jean Piaget, pointed out the importance of the child’s individual development
through cognition, his own activities, in interaction with his physical surroundings and his inner inborn
assimilation, accommodation and equilibrium process. He states that knowledge is an active process that takes
shape during the permanent process of interaction of the body and surroundings, and it appears though the very
activity of the person learning, and upon learning the process of creating, maintaining and elaborating knowledge
presents itself.

"2 The founder of socio-constructivism is Lav Vigotski whose theory proceeds from the assumption that the
social environment in which a child acquires its experience is essential for the development of higher thinking
processes. Socio-constructivism is realized as a principle through cooperation and knowledge acquired through
interaction, relationship, and active structuring of new knowledge with the existing one.
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community. Constructivism'® emphasizes process and not the product of learning. Learning
starts when children try to understand the world around them and there exists the interactive
process that includes children, adults and the environment. The social interaction has a
significant role in Vigotski’s theory, and its most important means is language whereby self-
regulation and human development which happen through language and symbols are pointed
out. In Reggio pedagogy, the project represents the means of shaping and structuring the
experience of children and educators and the backbone of their joint learning. The basic
principles of the Reggio conception are the educator’s picture of the child as a strong,
competent and resourceful being. The child is looked upon as abundant in potential, curious to
know and explore the environment and is in interaction with the social environment and
surroundings. Loris Malaguzzi states three basic rights of the child which are to be respected
in work, and they are the right of the child to understand and develop its potentials, the right
of confidence of adults and the right of support from adults.

The Reggio conception is characterized by numerous determinants. One of them is that
children are active participants in acquiring their experience, and it is necessary to respect the
child’s personal rhythm. It is important for the spatial environment to be designed so as to
encourage the child’s research. It is also important to encourage various forms of social
interaction in children, as well as cooperation, discussion, joint conversations, reflections
among children. Furthermore, children learn in spiral and not linear progression. It is
important to enable and encourage different media of child expression. The educator should
listen to the child and perceive what the child is saying and use the ethnographic method in
gathering documentation. The following features result from the Reggio approach. The first
feature is the relationship among all the people in the kindergarten. They have to be equal,
positive, respectful and independent of the differences among people. These are achieved
though quality communication and equal dialogue. Creativity is the feature that is needed to
be stimulated in children. Through fostering, respecting and developing creativity, the child
will strengthen its “100 symbolic languages” through artistic, gestural, verbal and graphic
language. Creativity is stimulated by engaging the child’s high thinking skills (analysis,
synthesis, evaluation), through their encouragement in expressing ideas with different
symbolic means, thorough the integration of the areas in subject in the form of the child’s
relevant projects and by ensuring adequate time for more profound research of specific

themes that arise from the child’s spontaneous interest (Nenadi¢-Bilan, 2014: 27). Great

" Constructivism represents a way of cognition that is in substantial connection with cultural values, ethical
beliefs and the social consensus of the learning group.
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attention is given to the surroundings and material that are called the “third educator” for they
enable the child’s research, freedom of expression, thinking, discovering, interaction and
privacy and encourage them to communicate and socialize. Besides this, flexible time
organization where single activities are harmonized with the children’s needs also give
significance to this work and learning approach whereby the child’s feeling for time is
respected and his personal rhythm in planning and developing activities. The duration of
activities in kindergarten is not previously planned and thus the development and learning
continuity is not disturbed by the structuring of time. The following feature refers to learning
and teaching when children and adults become partners in learning. Quality relationships are
established among children, educators and parents as well as interaction in all parts of the
system. Dialogue among children is the key variable of social constructivism (Daws, 2005).
Educators and children’s partners do research and study with them, and emphasize also the
value of the parent’s role who thus become partners and active participants in the upbringing
and learning process. Through reflexive practice, educators explore their own upbringing and
education practice. They write down all the activities, take photographs, document and thus
learn about children and together with children whereby the documentation that represents the
basis of individual and joint evaluation of one’s own work give parents an insight into the
way their children learn, apprehend and develop has a special value.

“In kindergartens in Reggio Emillia children with a strong experience and feeling for
adventure explore the surroundings searching for material, observing tiny details...“ (Vecchi
and Giudichi, 2004).

In the works of authors dealing in Reggio pedagogy (Malguzzi, 1994; Gandini and
Edwards, 2001; Rinaldi, 2005) two basic principles are pointed out; the socio-constructive
approach to learning and the creative and active nature of the child. Children are curious
beings who from birth participate in active interaction with objects and people from their
environment, thus creating “maps of their individual, social, affective and symbolic
development” (Nenadi¢-Bilan, 2014: 29). The need for preschool children to explore, design
and co-design knowledge is to create a system of values and build an identity is particularly
emphasized. In gifted children the desire for cognition and learning is often more emphasized,
and curiosity is inexhaustible with regard to peers. Therefore, authors (Wray, 1989; Glogovac,
1994) that are directed towards working with gifted children of preschool age consider the
work on the project to be one of the most efficient strategies in their work. Experiences from
practice connected with work with gifted children confirm the efficiency of this kind of work

with gifted children of preschool age, and particularly considering the fact that it is necessary
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to satisfy specific upbringing and education needs and in doing so not to separate them from
the regular upbringing and education group. The possibility of identifying potentially gifted
children in the group is thus provided and possibilities are “opened” in personal development,

particular capacities, potentials and creativities of all other children.

Work on the project “Little Glagolitics” — encouraging and developing giftedness in

preschool children

Research based on the application of the humanistic development concept of pedagogic
practice in kindergarten point out the importance of the environment determined by an
atmosphere of unity that is to be considered in the broader context for it covers the total of all
aspects that make a kindergarten: human, expert, relation and communication, material,
organizational and spatial potentials (Bredkamp and Rosegrant, 1995; Edwards, Gandini and
Forman, 1998).

Lead by their natural curiosity, the children of Sunce Kindergarten in Zadar set off on a
research work of getting to know Glagolitic. The children’s interest was a stimulus for the
educator'* in designing a preliminary plan of the project.

The basic assumption for a successful start and realization of the project came from the
children’s interest. It was, in this case, when one of the regular magazines for children Radost,
Smib and Mak arrived at the kindergarten. In one of the Smib magazines, children found a
present, a booklet entitled “Half a Meter of Glagolitic”. The unusual picture book attracted the
attention of some of the children. They were interested in “What was it?”, “What were those
strange letters?”, “Who wrote that?”, “Can we write like that?” The children’s future interest
in the “unusual letters” did not die down and it was clear to the educators that they would
have to satisfy the children’s curiosity in all ways available adapted to the age and also to the
individual capacities of each child. Assissted by the parents and other experts, a sufficient
picture and written material was gathered and the living room of the kindergarten turned into
a small “Glagolitic” library where a certain number of children gathered daily and leafed the
pages, “read”, commented and explored the unknown alphabet. The children asked “Where

did the people who wrote this live?” (Paula asked) and the shape of single letters were

'* Educator Rozana Bogdani¢ is specially trained in working with gifted children of preschool age, and the
Programme of Work with Gifted Children is being implemented in the branch building “Duga“ which is one of
the branches of Sunce Kindergarten.
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associated with objects from daily life “This letter is like a mushroom” (Ana stated), and this
is like a “ship” (Mate answered back).

The image inscription on the Baska tablet caught the particular attention of two boys. The
educator came to know that in the city library there was a moulding of the Baska tablet in its
natural size and that was a motive for visiting it. The visit to a locality where the children
could learn and comprehend their past resulted in excited observation and attempts to figure
out “What is written on it?” not being able to really read the contents from the “stone tablet”
the children started a game of associations. The letters then became boats, clocks, small
houses, traffic lights, presents and similar. The visit resulted in borrowing other written
sources and arranging another visit library. Stimulated by the game of associations, the visit to
the library created a small spelling book.

The educator continued her road in the past together with the children in organized walks
in the old city nucleus of Zadar searching for remains of Glagolitics. The reflection of the
kindergarten experience created a stimulating environment of expressing the experience
through different drawings, writing, modelling letters, dramatizing and similar activities. The
walk in the city induced them to draw their Zadar and write its name in Glagolitics.

The participation of parents and experts was not lacking here. Namely, the kindergarten
group was visited by the father of one of the children from the group, a professor who is
engaged in preserving the cultural heritage. > He shared his knowledge with the children by
talking about times long past when Glagolitics letters appeared, about the people who had
created them, how they had transferred them and written them. The visit and conversation
resulted in the children’s adopting much new knowledge on the past. It was necessary to once
again enrich the activity centres with new means and material and enable the children to
process the experienced contents. In the research centre a goose feather, Indian ink and
different papers were thus found for the children to perceive how once people wrote. “The
secret letters® — the written letters and words on white paper in white Glagolitic colour
induced the children in discovering “What is written there?”” The family and drama centre has
stick dolls shaped in Latin and Glagolitic letters and the text of a play which prompted the
children in creating their own play. The construction centre had been gathering for days a
group of boys who were trying to make a BaSka tablet from clay and to imprint Galgolitic
letters with wooden sticks they had made by themselves. In the art centre, children were

modelling with fimo-mass the Glagolitic first letter of their names, and when the project

' Professor Livio Marjan is at the same time the father of one of the boys of the group where the project was
implemented.
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developed they mastered the remaining letters so that they could make all the letters of their
names, and birthday cards and the names of pets in Glagolitic. In the centre of initial reading
and writing, children were offered memory games that had Glagolitic letters, carousel letters,
crossword puzzles and fill up gaps. The acquired knowledge and its review and further
learning and perception of the past continued even through numerous other visits and
meetings. One of them was a visit to the Church of St. Michael where children “found” traces
of Glagolitic and on how it had been preserved to the present day in conversations with the
Franciscan friar in the church. During their visit to the church, the children had the
opportunity of listening to Glagolitic chants from old Slavic masses played on the organ by a
music professor. '°.

The process of the experienced contents took place throughout all the activities even
though the children were most familiar with the artistic expression. The works that arose as a
result of the experienced and learned material were presented on billboards to familiarize
other children and parents with the project and make it possible for them to join in the project.
The role of the parents thus did not remain only in collecting material and stimulating but also
in stimulating conversation on Galgolitic, letters and heritage. A joint workshop was
organized for children and parents who had the opportunity to use various materials and
contribute thus to learning, preserving heritage and developing the project and further
supporting the children’s learning.

Notes, gathering statements and experiences, archiving during the project was enabled by
its assessment whereby we concluded that work on the project had induced interest in
something new and unusual. Children’s rights and interests in integral learning and adopting
knowledge in a natural manner, the right to participate and state one’s opinion, and the right
to a cultural and national identity has been fulfilled. The children also learned how to use
various sources of information and to apply what they had learned in everyday life.

New knowledge strengthened the children’s self-confidence and the positive image of
themselves and opened the road to further learning and developing interest, and they shared
this with their families and thus participated in the realization of single phases of the project.
During the project, educators learned together with the children, developed competences for
lifelong learning and professional development in advancing practice.

It is of extreme importance for the child’s earliest experience to be adapted with quality

to his needs, and the demand for quality upbringing and education is to be taken into

"®*Music professor Ivo Nizi¢ had for long years been a music professor at the Department for the Education of
Teachers and Educators of Zadar University
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consideration when fulfilling a child’s specific needs. The principal rule in working with
children in kindergarten is to treat each child as potentially gifted and enable an education that
will optimally stimulate the development of his possibilities. Even though the majority of
children show potential giftedness at an early age, which does not necessarily develop into a
productive one, it important to make it possible for all children to have a very rich working
and learning environment. The shown example proves that a work project in preschool
institutions offers wide possibilities of satisfying the specific upbringing and education needs

of potentially gifted children.

Conclusion

It is often said that a gifted child is a child that has highly developed capacities — whether
general (intelligence) or some specific capacity for mathematics, technique, music, literary
capacity or/and artistic expression, etc. Giftedness is sometimes characterized as:
independence, curiosity, original way of thinking, a high level of creativity and similar.
Unfortunately, many teachers even today identify giftedness with good school results,
respectively with general knowledge, reading speed, conscientiousness and responsibility of
the child and his behaviour adapted to the school demands and the wider social environment.
It is often expected that gifted children achieve extraordinary school results with the
expectation that it is sufficient warranty that they will remain creative persons whose works
will have a significant influence — which has proved to be an exceptionally inaccurate
assumption in life. Some of the gifted children will become exceptionally gifted while some
will “lose” their giftedness during their schooling. Namely, the development of giftedness
depends on numerous influences most of which do not depend on the individual himself. It s,
therefore, very important that the specific individual potential of a child be identified already
at preschool and early school age and thus be correctly directed, shaped and dosed according
to his age. It is likewise important to timely work on special programmes and an adequate
teaching environment to stimulate and develop the giftedness. The teaching plan and
programme for the gifted children should make it possible to maximally realize the basic
skills, the content that is above the prescribed regular programme, exposure to new areas and
disciplines, contents at pupils’ choice, greater exposure of contents, extensive experience and
creative thinking and problem solving, development of thinking and creative skills, realization
of the pupils’ goals, and an effective general development and independence development.

Parents, educators and teachers of gifted children are showered with numerous questions that
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are not easy to answer. Programmes are drawn up for average children and the gifted are not
part of this category which creates difficulties. Gifted children need special attention and
special treatment in the education system. Inasmuch as the family and education environment
do not support them mutually, they cannot ensure adequate satisfaction of the special needs of
gifted children creating the occurrence of serious danger of permanent neglect, suppression

and non-exploitation of the children’s potentials.
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